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Chapter – 1 
INTRODUCTION  
  
Chapter – 1 
INTRODUCTION 
1.0 INTRODUCTION 
Language education should be seen as multidisciplinary and interdisciplinary 
with a complex range of theories behind different teaching approaches. Kelly, 
Grenfell, Allan, Kriza, and McEvoy (2004) consider that closer cooperation between 
first language departments and teacher education units is crucial in order to achieve 
the integration of academic subjects and practical experience. Therefore, as 
Kleinhenz, Wilkinson, Gearon, Fernandes, and Ingvarson (2007, p. 72) argue, 
“language expertise and educational expertise need to be brought together.” The 
premises for elaborating the pedagogic standards for the initial training of mother-
tongue teachers may be created only on the basis of interaction and interdisciplinary 
connections. The concern of researchers and practitioners with creating a system of 
professional standards in the field of training language teachers is motivated by the 
need to provide future teachers with both the opportunity to access the highest 
possible quality of initial training in professional institutions. and also with the 
possibility of attending continuous training programs that meet the requirements of 
current demands. Defining professional standards supports the language teacher in 
knowing exactly what is expected of him/her. Freeman and Johnson (1998, p. 106) 
argue for a reconceptualization of the current knowledge base present in teacher 
education which focuses on three “domains:” 
 (1)  the nature of the teacher-learner,  
(2)  the nature of schools and schooling,  
(3)  and the nature of language teaching.  
Therefore, professional standards constitute the reference point guiding 
training activities for language teachers, which will be elaborated in close connection 
with the new approach to learning citing the most recent developments in linguistics, 
language education, and education science. Therefore, there is a demand for 
elaborating theoretical models in this field, as well as updated research aimed at 
defining the standards for the training of future mother-tongue teachers, in agreement 
with existing educational policies.  
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1.1 PROFESSIONAL STANDARDS FOR TEACHERS OF LANGUAGES   
Professional standards represent a set of expectations and demands related to the 
knowledge, skills, and attitudes that teachers are supposed to display in their activity 
with students on a level that is qualitatively accepted by society. They refer to those 
dimensions of a teaching career that may be observed and measured. The minimum of 
competencies required by language teachers were seen to include scientific 
knowledge, pedagogical competencies, values, and attitudes. Kelly et al. (2002) 
specify that the competences described should include the personality attributes 
typical of a good language teacher, and how these affect classroom learning; the 
characteristics of a supportive classroom climate, and how this can be created and 
maintained; and the ways in which a teacher can create and sustain learner motivation, 
willingness to speak, and group motivation, while also taking into account individual 
learner differences and individual contexts. From the perspective of initial training, 
professional standards gradually integrate the basic knowledge and skills that are 
required by language teaching, for the efficient integration in the didactic career. 
There are several approaches concerning the types of professional standards involved 
in training language teachers. According to Shulman (1987), professional 
competences are divided into five distinct categories based on the main types of 
knowledge. Commins (1995) distinguishes five broad areas of competence, covering 
knowledge, tasks involved in actual classroom practice, and interpersonal skills and 
attitudes. The knowledge base of language teachers consists of four types of 
knowledge according to the model elaborated by Day and Conklin (1992). As can be 
seen from the analysis of the main types of professional standards regarding the 
training. 
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1.2.  A BRIEF COMPARISON BETWEEN FIRST LANGUAGE 
ACQUISITION (FLA)  AND SECOND LANGUAGE ACQUISITION(SLA)  
1) The level of competence acquired with SLA (second language acquisition) 
depends not so much on the time spent learning a language as the time at which one 
begins.  
2) In general, linguists maintain that a first language is acquired, i.e. that 
knowledge is stored unconsciously, and that a second language is learned, i.e. that 
knowledge is gained by conscious study of the second language’s structure. However, 
this distinction is not watertight and SLA can involve acquisition to a certain degree. 
FLA (first language acquisition) does not, however, learned as no instruction is 
required. 
3). There is a critical period, that of puberty, around 12 or 13 years of age, 
after which it is difficult, if not impossible to acquire a second language with the same 
degree of competence as the first language. The decline in ability to acquire a second 
language may also be connected with the lateralisation of the brain just before 
puberty, i.e. with the fixing of functions in one or other of the two halves of the brain. 
The decline in acquisitional ability after lateralisation/puberty is a widespread 
phenomenon and affects other activities such as sports, playing music, etc.  
4) Because SLA is very largely conscious it is dependent on factors such as 
motivation and personality. This does not apply to FLA which is triggered by birth, 
i.e. it is an instinct in the biological sense of the word. Remember that no-one ever 
refuses to acquire one’s first language and that no-one dislikes one’s own first 
language. Because FLA is an instinct there is no choice involved, contrast this with a 
second language.  
5)  Something which is acquired does not require conscious decisions when 
activated. However, if you have learned something, like the rule of chess then you 
must   think consciously about how to move the pieces. An unconscious activity, apart 
from language, acquired in childhood would, for instance, be the ability to ride a 
bicycle.  
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6) First language is acquired without too much input from surroundings. 
Furthermore, this input does not have to be ordered: children make sense of what they 
hear and create the order needed to stored knowledge of their first language 
themselves.  
7) First language acquisition is not dependent on intelligence or special ability 
for languages. Everyone acquires their native language fully and properly. What is 
true, of course, is that some people have a greater stylistic range and larger vocabulary 
in their native language, but that is not connected with first language acquisition. You 
learn style in school when you learn how to write the standard of your language and 
you learn specialised words consciously after childhood.  
8) First language acquisition is connected to cognitive development with the 
latter preceding the former somewhat. With the second language (acquired after 
puberty) we have all the cognitive structures necessary to deal with the language.  
9) We  cannot forget first language, although it may become inactive if we 
spend many years speaking just a second language. Backsliding, reverting to a lower 
level of competence, making mistakes we know mistakes, are features of second 
language acquisition only.  
10) There are certain phases in first language acquisition: one-word, two-word 
and multi-word stages. Furthermore, in early childhood children make maximally 
simpler generalisations about language, e.g. that all verbs are weak. After a while they 
correct themselves (when they just hear the adult forms). Once they have acquired the 
latter they remember them.  
11) In FLA children make errors, systematic ill-formed structures based on the 
level of acquisition on which they happen to be. In post-puberty SLA individuals 
make mistakes which are often random and erratic, though a degree of regularity can 
be recognised here. With SLA there can be interference from the first language, i.e. 
structures from L1 are carried over into L2 where they do not occur natively. 
Interference obviously does not occur in FLA.  
4 
 
12) FLA children build up competence, the internalised knowledge of one’s 
native language, from the performance of others, i.e. by accepting spoken input from 
those people surrounding them. The parents are obviously important here, but siblings 
and playmates can play an equally important role if they are present.  
13) In the strict sense, bilinguals are those individuals who have acquired two 
languages simultaneously in early childhood. Normally, one of these languages will 
be dominant, but the degree of competence in the non-dominant language is still very 
high and far exceeds that of a second language learned after puberty.  
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1.3 PROFICIENCY TEST 
The present study is an attempt to make a critical evaluation of language 
proficiency tests in Urdu. It deals with the theoretical application of the knowledge of 
linguistics that helps to construct tests for measuring proficiency in Urdu. We have 
taken up the this critical and evaluative analysis of languages proficiency tests in 
Urdu as are used at school level for classes V – VIII. They are stepping stone to 
teaching and stepping stone to teaching and learning and can have profound effects on 
students as well as teachers. The work attempts to cover a large range of items on 
grammar, vocabulary, reading comprehension, aural comprehension and also sample 
of writing. Having discussed lopsidedness (for short comings) of traditional languages 
tests. The thesis focuses on fostering a practical understanding of proficiency 
languages testing in Urdu. It is hoped that the work may be of help to test developers 
for the construction of proficiency language tests in Urdu.  
The present work comprises six chapters. The first chapter is the introduction 
to the work and deals with the fundamental notion and terminologies relating to 
testing and evaluation. 
Chapter two of the thesis is concerned with  the theoretical frame work of  
designing of language tests  .Test designed for different purposes. This chapter also  
devising tests for various language levels and skills.The chapter describes 
lopsidedness(drawbacks) of traditional language proficiency tests in urdu,types of 
tests have been categorized in the light of their functions and scope of study.  
Chapter  third of the thesis is concerned with the  interrelationship of 
linguistics to language teaching and testing. This chapter also high lights the role of 
testing in improving upon the teaching and learning by acting as a feedback system.  
In the fourth chapter we have discuss the notion of ‘languages proficiency’ 
aim of language proficiency testing and designing of language proficiency tests. We 
have also analysed available published material mode on proficiency language tests.  
In the fifth chapter of the thesis we have discussed the research methodology 
employed for the data collection procedures and analysis and interpretation of data. 
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This chapter provides an exhaustive analysis of test question, their format and content. 
The Chapter also take up the reliability and validity of the present day tests. Towards 
the end of the chapter we have described the limitation of the current language 
proficiency tests in Urdu.  
The last chapter presents summary and result of our analysis.  
The present chapter attempts to providing proper perspective to the work we have 
classified it in three sections. Section-1 takes up fundamental concepts of testing and 
evaluation. Section-2 deals with designing of language tests. This section also covers 
types of language tests. In Section-3 the aims and scope of the study are explained.        
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1.4 TESTING AND EVALUATION 
Language Testing: 
Testing is a set of techniques of questioning used for finding out how much 
learning has taken place, whether the students are following and what are their 
problems. It is also employed to assess the knowledge of students in order to compare 
one individual to another individual in the same group. Testing consists of those 
techniques and methodologies which provide essential information (data) regarding 
development, operation and evaluation of educational enterprise. The fundamental 
task of testing in education is to provide information for making decisions about the 
analysis of the subject matter and its domain, as well as carrying out diagnosis of the 
characteristics of the learners, that are likely to help in designing  the instructional 
environment for the evaluation of learning outcomes. 
 In general, we can define testing as an objective and standardized 
produce/device for measuring a behavioral sample such as ability, achievement, 
proficiency and other traits. It is conducted usually after a prior announcement and is 
designed to cover a specific unit of instruction as a part of the learning process. 
There are four fundamental aspects of language testing. 
1.  Evaluative 
2.  Practical  
3.  Instructional 
4.  Theoretical 
The Evaluative Aspect: 
1. Measurement: Quantification of learning is one of the classic functions of 
testing. A good testing is supposed to measure accurately and consistently 
whatever has (or has not) been learned. 
2. Discrimination: A test should provide us scores on the basis of which we can 
discriminate between good and bad students objectively and fairly place them in a 
reliable rank order; the teacher should come to know, as a result of gathering 
correct information about his students. 
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3. Comparability: Test results obtained as a consequence of administering a 
(presumably) reliable testing instrument should be comparable with test result 
found from any other similar test, even though the tests in question were taken by 
different groups at different times. Thus, measurement is to be consistent across 
different tests and testee groups, in addition to being on a single test with single 
group. 
The Practical Aspect: 
1. Administrability: A test that is both reliable and valid is no good if it is 
problematic with respect to ease of administration and practicability of 
performance required of the learner. 
2. Economy: According to Carroll (1980:16), a good test is expected to “provide as 
much information as is required with the minimum expenditure of time, effort and 
resources.” 
3. The Testing Environment: The testing environment must be pleasant and 
congenial. 
4. Acceptability: Being a practical educational instrument, a test will succeed better 
if it is acceptable to learners in most respects. Normally the test constructors think 
of testing as an experts domain. 
The Instructional Aspect: 
 This is basically concerned with the relationship of the test to the course or the 
language program. An important feature of this relationship is how testing influences 
the mode of teaching by providing insights into the learning process. 
1. Feedback: Assessment is the major, source of objective feedback available to the 
teacher with regard to (a) effectiveness of his teaching (b) both individual and 
collective progress that has taken place in the course. Testing is avital part of the 
educational process. Testing should be built into a program of instruction in such 
a way that it becomes inseparable from learning. Judging from this viewpoint, it 
would appear that a single end-of-term examination cannot be much good. Since 
any feedback resulting from such an examination becomes available so late in the 
process that it is no longer working with the same set of learners. 
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2. Test – Course Interdependence – The main consideration on this score is that it is 
the course, the syllabus, and the teaching that are made-up to dictate the content 
and format of the test, not the other way around. Whatever effect assessment has 
on the instructional process is termed backwash which may be good or bad. 
Good backwash means that the test and course of instruction influence 
each other reciprocally, and that testing is valuable to the teaching – learning 
process. The test objective and the course, objectives, ideally speaking, should be 
the same or should correspond very closely. 
 
 
 All too often testers tend to select items that are easy to test or convenient to 
score. The former point is related to practicality, the latter to reliability. While to 
ensure these two important conditions of effective testing is vastly desirable. In this 
way assessment, under determined by the nature of instruction, assumes a dominant 
role in a course, the effect on learning is undoubtedly negative and teaching for 
examination results. This type of backwash is characterized by a largely one sided test 
– course relationship.       
            
 
 
The Theoretical Aspect: 
 The form a test takes is significantly determined by the theory, or theories, of 
language, language learning, and language teaching espoused by the tester. The test – 
theory compatibility is named by the testing experts who construct the validity. What 
a test aims at assessing is relatively easy to determine in case of content/subject. 
 To reduce the number of rival views of language testing (and, by implication, 
the corresponding theories of language and language learning) to two, if only for the 
Course 
Teaching 
Test 
Course 
Teaching 
Test 
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reason than it seems easier to think in terms of dichotomies. The two theoretical 
positions, termed analytic and synthetic, by means of a number of dichotomous pairs 
of terms, are in common usage in the literature. 
 Analytic Synthetic 
 Form-based Use-based 
 Manipulative Communicative 
 Atomistic Holistic 
 Discrete-point Integrative 
 Objective Subjective 
 Quantitative Qualitative 
 The analytic approach is mainly concerned with reliability, while the synthetic 
approach hinges on a concern for validity. This is indicative of the basic conflict 
between reliability and validity inherent in language testing. The more valid a test is, 
the less reliable it is likely to be as a measuring instrument and vice versa. The testing 
of isolated element and skills is by its very nature more efficient and systematic. 
Testing dependent on synthetic items (e.g., essay, interview) may typically be difficult 
to design, for one thing, for the latter to be reliable a very standard of scoring, that is, 
a very high degree of scorer reliability, is required – a condition virtually impossible 
to fulfill in many teaching situations. 
 The teacher, nevertheless, should not be daunted by the complexity of the 
issues. He should try to strike a balance between the two opposing tendencies. It 
seems careful to attempt to construct tests that asses both form and use that are both 
discrete – point and integrative, and so forth. After all, language is a very complex 
activity, and neither aspect of its operation, whether form or use, can be said to be 
more or less important. To quote Carroll (1980:8) once again: “To extend the Hymes 
(1974) assertion that ‘there are rules of use without which the rules of grammar would 
be useless,’ we might add ‘there are rules of grammar without which the rules of 
grammar without which the rules of use would be inoperable.” 
 Reliability Validity 
Analytic Greater Lesser 
Synthetic Lesser Greater 
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 Test type in relation to reliability and validity 
 
 
   
 
   
     
 
Evaluation: Evaluation is central to testing. Many scholars hold that. 
 In Subbiah 2008, p.72 “An introduction to Evaluation Terminology” the term 
evaluation has been defined as the judgment of performance or a process of appraisal 
resulting from change. He further added that the all tests are methods of, appraising, 
judging achievement, growth, product, development, or changes, through the use of 
formal and informal techniques. If there is no evaluation, no quality can be assured. 
The process of evaluation is comprehensive in conception and application. It 
represents a broad concept that may be distinguished from the concerns of 
measurement, judgment, and assessment in the final operations can form the base for 
evaluation.  
 Gronlund (1976), who is a renowned educationist, defines evaluation: “as a 
systematic process of determining the extent to which the pre-determined objectives 
are achieved.” It refers to the process of making value judgment based on factual 
information or evidence. 
 According to Ebel (1979), an evaluation is: “a judgment of merit, sometimes 
based solely on measurement such as those provided by test scores, but more 
Test 
Content 
format 
procedures 
activist 
EVALUATIVE 
• Measurement 
• Discrimination 
• Comparability 
PRACTICAL 
• Administraibility 
• Economy 
• Environment 
• Acceptability  
THEORETICAL 
• Theory of 
Language 
Language 
learning 
Language 
  
INSTRUCTIONAL  
• Theory Feedback 
Test-course 
Interdependence 
Content, level  
Backward 
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frequently involving a synthesis of various measurement, critical incidents, subjective 
impression and other kinds of evidence.” 
 Evaluation is the systematic process of collecting analyzing, and interpreting 
information with a view to determining the extent to which pupils are achieving 
instructional objectives. Evaluation adds the value judgment. Evaluation includes both 
quantitative descriptions (measurement) and qualitative descriptions (non 
measurement) of pupil. Evaluation always comprises value judgment concerning the 
desirability of the result. Evaluation is the most important factor in the worth or value 
of something. This involves assigning value to the thing or person being evaluated.  
 The importance of decision – making is borne out from the number of 
discussion that are mentioned above Language testing and evaluation are co-related 
Bachman (1990) and Henning respectively (1987) Bachman (1990:22-24) have  
emphasized the significance of evaluation, measurement in testing. It is also to be 
noted that tests involving  measurement may not involve testing and all tests of 
measurement are not used for evaluation. e.g.: Bachman asserts that “it is only when 
the results of tests are used as a basis, for making a decision that evaluation is 
involved.” (Bachman, 1990: 22-23). 
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1.5  ASSESSMENT AND EVALUATION 
Assessment: Hughes in his book entitled “ Testing for language teachers”, Hughes 
dwells at length on assessment and suggests that testing is not only the way in which 
information about language ability can be gathered rather is grist about the forms of 
assessment. Actually, in a very general sense, assessment is concerned with 
determining the amount of something, or with estimating its value. 
 Assessment in education is best described as an action to determine the 
importance, size, or value of learning. Assessment is generally used to refer to the 
activities that a teacher employs to help students learn and to gauge their progress. 
Assessment yields information relative to an objective or goal. In that sense, we 
assess to determine whether or not an objective or goal has been obtained. It is 
divided into‘ formative’ and ‘ summative’ categories for the purpose of examining 
different objectives for assessment practices. 
1. Formative Assessment: Formative assessment is generally carried out throughout 
a course or project. It is very often that teachers make use of it to check the 
progress of their students to see how far they have mastered, what they should 
have learned, and then this information is used to modify their future teaching 
plans. It could be used as a basis for getting feedback about students. It is likely to 
encourage students themselves to carry out self-assessment in order to monitor 
their progress and modify their own learning objective. Formative assessment is 
also referred to as “educative assessment,” itis used to aid learning. In an 
educational setting, the term formative assessment is used when a teacher makes 
use of test result as a feedback on a student’s work, and would not necessarily use 
it for grading purposes. Formative assessments are mainly diagnostic. 
2. Summative assessment: Summative assessment is generally carried out at the 
end of a course or project. In an educational setting summative assessments are 
typically used to assign students a course grade. Summative assessment is 
evaluative. It is used at the end of the term, semester, or year in order to measure 
what has been achieved both by groups and by individuals. 
 
14 
 
EVALUATION 
 According to Ebel (1979), “a judgment of merit, sometimes is based solely on 
measurement such as those provided by test scores, which more frequently involve a 
synthesis of various measurement, critical incidents, subjective impression and kinds 
of evidence. 
 Generally Evaluation is ‘value’. When we evaluate what we are doing is 
engaging in some process that is designed to provide information that will help us 
make a judgment about a given situation. Usually, any evaluation process requires 
information about the situation in question. A situation is an umbrella term that takes 
into account such ideas as objectives, goals, standards, producers, and soon. When we 
evaluate, we are saying that the process will yield information regarding the 
worthiness, appropriateness, goodness, validity, legality, etc. of something for which a 
reliable measurement or assessment has been made.  
Thus  evaluation and assessment  is an important aspect of language teaching . 
it is very useful in preparation of language teaching materials as well as after the 
teaching has taken place these tests are used to put the students into categories as well 
as to judge the problems of teaching .on the basis of this language teacher focuses his 
attention towards the areas of difficulties which learner face in any language teaching 
programme. And there areas of difficulties can be predicted by the help of language 
tests.
15 
 
1.6  WHAT IS A TEST? 
 Testing is play vital role in almost every education system. A test is a method 
of measuring a person’s ability or knowledge in a given area.  
 Elisabeth Ingram (1974:313) is of the view that, “Test, like examination, 
invites candidates to display their knowledge or skills in a concentrated fashion, so 
that the results can be graded, and inferences made from the standard of performance 
that can be expected from the candidate, either at the time of the test or at some future 
time.” 
 A test is conducted to measure the knowledge of an individual and to compare 
him with other individuals who belong to the same group. It highlights the gaps in the 
learner’s knowledge. 
 Carroll (1968:46) holds that “A psychological or educational test is a 
procedure designed to elicit certain behavior from which one can make inference 
about certain characteristics of an individual.” 
 According to Pit Corder (1973:351) “language tests are measuring instruments 
and they are applied to learners, not to teaching materials or teachers. For this reason 
,they do not tell us ‘directly’ about the contribution of the teacher or the material to 
the learning  process. They are designed to measure the learner’s knowledge or 
competence in the language at a particular moment in his course and nothing else. The 
knowledge of one pupil may be compared with the knowledge of others, with that of 
the some pupil at different time, or with some standard or Normas in the case of 
height, weight temperature etc. A test is a tool for measuring performance or ability or 
knowledge of a person or a group. Tests give feedback on various aspects of the 
teaching programmes and also for evaluation of their effect or appropriateness for 
whatever is being tested. 
 According to Carroll (1965:364) the purpose of testing is always to render 
information to aid in making intelligent decisions about possible course of action. 
Sometimes these decisions affect only the future design or use of the test themselves; 
in this case we are dealing with solely experimental uses of tests. Sometimes the 
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decisions have to do with alteration of courses of training, as when one decides that 
poortests results are due to ineffective training. 
 According to Halliday et al (1966:215), “tests are an attempt to construct an 
instrument for measuring attainments, or progress, or ability in language skills.” 
 Beans (1953) has defined a test as “an organized succession of stimuli 
designed to measure quantitatively or to evaluate qualitatively some mental processes, 
traits or characteristics.” 
 A test is a “measuring device” which we use when we want to compare an 
individual with other individuals who belong to same group. If we want to compare 
people for their command of a language, we use language test.      
A Test has been defined as a “ measuring device” a procedure for critical evaluation, a 
means of determining the presence quality or truth of something :for example a 
driving test for a driver’s license is a test requiring a sample performance, but that 
performance is used by the tester to infer someone’s general competence to drive a 
car. 
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1.7  TEST AND EXAMINATION 
 A test is regarded as an attempt to look whether the topics which are taught 
have been learnt, whereas examination is considered as an endeavor to find out 
whether the students have achieved certain objective or predetermined standard. A 
test is directly concerned with teaching while an examination is linked with an 
externally fixed standard of achievement. 
 The term test refers to the measurement of the competence of the learners with 
reference to a particular area of knowledge, whereas the term examination refers to 
particular standard which is to be achieved by the learner after a particular level. 
 Davies who has well differentiated between the two terms asserts that: “In 
common usage both terms ‘test’ and ‘examination’ are often used synonymously. 
Examination is usually considered in terms of achievement, but not always, because 
the university scholarship examination is more a proficiency or even aptitude type of 
test. 
 R.R. Jordon (1977, p. 85) has rightly remarked that “terms ‘test’ and 
‘examination’ are often used synonymously.” 
 But according to Halliday (n.d), “by examination we mean ‘institutionalized 
tests’ which have an official or administrative function over and above their task of 
measuring performance.” A test is also school leaving certificate, or a university 
entrance qualification, or a matriculation equivalent, in fact it is nothing short of an 
exam. 
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1.8  CHARACTERISTICS OF A GOOD TEST 
Validity:  
If the test measure what it is intended to measure and nothing else it is valid. 
Validity in language test depends on the linguistic content of the test and situation, 
techniques used to test this content for instance If a test of pronunciation measure 
pronunciation only and nothing else, it is valid test of pronunciation. 
Construct validity:  
The term Construct validity has been mostly used in place of the general 
notion of validity in recent times. Because language test are general created in order 
to measure theoretical constructs in the form of language items like reading ability, 
fluency in speaking, accuracy in writing, writing composition, control of grammar and 
so on. Construct validity is concerned with the level of accuracy. If a test is 
constructed in accordance with a relevant theory, then it has construct validity. 
Content validity:  
If a test samples adequately the ‘content’ of a subject, for instance as defined 
by syllabus or a text book ,it has content validity. In other words, it is important for 
the test designers to consult the test specification, if at all it exists. The availability of 
‘content validity’ can be judged on the basis of the proximity of ‘test specification’ 
and ‘test content’. ‘content validity’ is directly proportionate to the backwash effect 
and the accurate measure .of what the test is intended to measure .the higher is the 
‘content validity’, the more accurate will be the test and the backwash effect. 
Criterion – Related Validity:  
Criterion –related validity refers to the correspondence between the results of 
the test in question and the results obtained from an outside criterion. The outside 
criterion is usually a measurement device for which the validity is already established 
.criterion –related validity is determined by correlating the scores on a newly 
developed test will scores on an already- established test. 
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As an example, assume that a new test of language proficiency, called ‘ROSHD’ is 
developed by a group of teachers. In this case, the criterion must also be a language 
proficiency test . Assume further that ‘TOEFL’ is selected as the outside criterion. In 
order to determine the criterion-related validity of ‘ROSHD’ these two tests should be 
administered to a group of student and two sets of scores be correlated. The degree of 
correlation is the validity index of the ‘ROSHD’ test validated against ‘TOEFL’. It 
means that the two tests correlate, they provide the same information on examinees’ 
language proficiency. 
This validity is of two types : 
Concurrent Validity:  
It is established when both the test and criterion are administered at about the 
same time .this can be exemplified through the ratings of the two types (in terms of 
duration. coverage, or mode, etc) of achievement tests for the same content .if the 
comparison between the two tests shows a higher agreement, then both the test are 
considered to carry higher concurrent validity. 
Predictive Validity:  
This refers to the degree to which a test can predict a candidates future 
performance .this can be well understood in terms of a proficiency test which is given 
to predict a learner’s ability to take up a graduate course at a British or American 
university. 
Face Validity:  
Face validity refers to the extent to which the physical appearance of the test 
corresponds to what it is claimed to measure. for instance, a test of grammar must 
contain grammatical items and not vocabulary items. of course, a test of vocabulary 
may very well measure grammatical ability as well ; however, that type of test will 
not show high face validity .it should be mentioned that face validity is not a very 
crucial or determinant type of validity. In most cases ,a test that does not show high 
face validity has proven to be highly valid by other criteria. Therefore, teachers and 
administrators should not be very much concerned about the face validity of their 
tests. They should however be careful about other types of validity. This term relates 
to the degree that a test is perceived to be doing what it is supposed to do. In general, 
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face validity describes the look of the test as opposed to whether the test is proved to 
work or not. 
Reliability:  
If the test produced the same scores every day and the next there is no 
variation than test is reliable. Reliable test gives dependable scores in the sense that 
they will not fluctuate very much so that we know that score obtained by a student is 
close to the score he would obtain if we give him the test again. If the scores on a test 
are same, then it is, reliable regardless of what we test. 
According to Bachman and Palmer (1966) Reliability refers to consistency of 
measurement. Reliable test score is consistent across different characteristics of 
testing situation. The tests reliability and validity are strongly correlated because the 
tests with scores which fluctuate very much do not test anything.            
Scorability:  
It refers to the fact that a test should be scored with ease so that the users may be 
able to handle easily it. Objective tests are easy to score as compared to subjective 
tests. There should be no differences in results. The differences will affect the 
accuracy of the test. 
Economy:  
This is the practical criterion for assessing the quality of the test. The test should 
reasonably measure in time what it wants to test. If it does so then the test is practical 
and economical. 
Administrability:  
It points out that a test should be of such type as may be given under the 
conditions that prevail and the personnel that is available. For instance, if a test 
requires electronic equipment and the service of a highly trained technician, then it is 
not administrable at all since these facilities are not available in most schools and 
even in most colleges and universities.  
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Chapter 2 
 
 THE THEORETICAL FRAMEWORK: 
THE DESIGNING OF LANGUAGE 
TESTS 
  
CHAPTER– II  
THEORETICAL FRAME WORK 
THE DESIGNING OF LANGUAGE TESTS 
2.1 TESTS DESIGNED FOR DIFFERENT PURPOSES 
2.1.1. Proficiency Tests:  
Proficiency tests are not dependent on particular class content, course material 
or language software programs. A proficiency test is designed to measure people’s 
ability in a language, regardless of any training they may have had in that language. 
The purpose of a proficiency test is to find out how much of a language a person has 
mastered. It is not connected with a particular course and is not necessarily based on 
what the learner may have studied. Proficiency tests are used as a tool for predicting 
how well an individual, after certain number of years of normal education, could 
communicate in a content free and context free manner across a wide variety of 
situations. 
Oller and Damico (1991) indicate that language proficiency tests can be 
associated with three schools of thought. The first of these trends, the discrete point 
approach, that was based on the assumption that language proficiency: 
...consisted of separable components of phonology, morphology, lexicon, syntax, and 
so on, each of which could be further divided into distinct inventories of elements 
(e.g., sounds, classes of sounds or phonemes, syllables, morphemes, words, idioms, 
phrase structures, etc) (p. 82). 
They describe language tests based on the discrete point approach in the 
following way: 
Following the discrete point model, a test could not be valid if it mixed several 
skills or domains of structure (Lado, 1961). By this model, presumably the ideal 
assessment would involve the evaluation of each of the domains of structure and each 
of the skills of interest. Then, all the results could be combined to form a total picture 
of language proficiency. (p. 82). 
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A discrete point language proficiency test typically uses testing formats such 
as phoneme discrimination tasks where the test taker is required to determine whether 
or not two words presented aurally are the same or different (e.g., /ten/ versus /den/). 
A similar example might be a test designed to measure vocabulary which requires the 
test taker to select the appropriate option from a set of fixed choices. 
The concept of proficiency was considered as a combination of seven domains 
(dimensional areas) with each of them having a number of content components. They 
are assumed to be assessed through the suggested models of questions items. 
Accordingly, question/items models which deal with main idea, direct information, 
sequence, cause & effect, inference, and vocabulary – have been suggested for 
assessing reading comprehension , the first of the seven domain. Items dealing with 
lexical meaning, contextual meaning, synonyms, and antonyms – are suggested for 
lexical levels (vocabulary), the second domain. For the third one structure, item 
dealing with sequence completion, error detect sentence comprehension, 
transformation, and formal grammar have been suggested.  For the writing (and 
composition) those dealing with spelling, idioms & proverbs, précis writing text 
organization, and letter written & composition are suggested. However, in respect of 
fifth, sixth and seventh domain, listening comprehension, speaking and general 
language related information, the decision specifying the content components and the 
corresponding items writers in view of the familiarization of these areas. 
Thus, overall proficiency tests are intended to measure one’s overall, general 
ability in a language in order to assess whether the learners are proficient enough to 
handle the language in a given situation. 
2.1.2.. Achievement Tests:  
Achievement tests are strictly based on a prescribed syllabus and they include 
only whatever has been taught in the classroom. Anything that has not been taught in 
a class will not form part of the achievement test. Achievement tests are those tests 
which are conducted to find out how much of a course a person has actually mastered. 
These tests aim to find out how much knowledge a person has acquired undergoing 
particular language teaching program. Achievement tests include only what has been 
taught in a class and they are generally conducted after end of a course. The amount 
of language mastered by student in a class can be measured by giving the same test 
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before and after the teaching or by giving two equal tests at the beginning of teaching 
and another at the end of the teaching program. These tests are directly related to 
classroom teaching and syllabus such tests are limited to a particular material covered 
within a particular time frame. This type of test is intended to measure the consistent 
progress of students during their academic time. Even here it is intended to make the 
test focused on the short term course objectives for a better performance .this is 
because of low scores obtained prove to be discouraging for students. These tests are 
session, tutorial, quizzes , weekly assignments, and weekly tests are examples of this 
type of test.  
2.1.3. Placement Tests:  
Placement tests are intended to provide information that will help to place 
student at the stage of the teaching program most appropriate of their abilities 
.Placement tests are used to identity a particular performance level of the student and 
to place him or her at an appropriate level of instruction. These tests are conducted at 
the beginning of a course of study in order to group the learners, for example, to 
elementary, intermediate or advanced levels. Placement tests are used to find the 
initial level of proficiency of learners who have enrolled for a particular course. These 
tests are generally situation based. The type of tests are designed and conducted at one 
institution and cannot be used in totality by some another institution. 
2.1.4.  Diagnostic Tests :  
Diagnostic tests are used to identify learners’ strengths and weaknesses. They 
are intended primarily to know what learning still needs to take place. Diagnostic tests 
not only provide on impression of the level of proficiency, but they also establish 
what a learner has or has not mastered. We may discover through diagnostic tests that 
a given student has excellent pronunciation and fluency of oral production in the 
language of interest, but that he or she has a low level of reading comprehension. So 
in that way diagnostic testing is of value in that it provides critical information to the 
student, teacher, and administrator that helps in making learning process more 
efficient. These tests provide data which can be used to adapt a teaching programme 
through the follow-up techniques. They intend to establish what further teaching is 
required .Diagnostic test can be conducted at the beginning or during the course to 
determine proficiency in various skills of elements. 
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2.2. DEVISING TESTS FOR VARIOUS LANGUAGE LEVELS AND SKILLS 
 Language testing could be looked at from two angles – from elements of 
language point of view and from language skills point of view. Language elements 
include the sound system, morphology syntax and vocabulary. Whereas language 
skills include the abilities to understand (oral comprehension, to speak, to read and to 
write a language). 
 From linguistic point of view, we can see two aspects of language testing: the 
language skills and language elements. Language elements refer to competence 
(knowing the language) and language skills refer to actual language use 
(Performance). When we test a single language element that may include more than 
one language skills , and conversely, when we test a single language skill we may be 
testing more than one language element. For instance, speaking skill requires 
simultaneous use of phonology, morphology syntax and semantic knowledge. 
Therefore, we can neither test a language element independent of skill nor any skill 
can be tested independent of language elements. One is manifested only in terms of 
the other. 
 The most fundamental skills of the language are listening, speaking, reading 
and writing. 
2.2.1. Listening Comprehension: 
 Listening comprehension is one of the four basic language skills which should 
be taught to the learner because without having mastery over this skill one cannot be 
perfect in language. Comprehension means understanding pronunciation, grammar, 
recognizing vocabulary and meaning through listening. 
 Listening skill can be tested through various methods like true-false item, 
orally, picture cards etc. The learners are asked orally to perform certain actions in 
order to see whether he understands the utterance or not. The learner who 
comprehends language is able to answer correctly. We can ask the student to write 
what he has heard and on the basis of that we can decide whether or not he 
understands the specific problem being tested. But such a technique is not satisfactory 
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because the student may understand the utterance but not able to write the correct 
things. Another technique for testing comprehension is the multiple choice item. It 
provides better opportunity for a teacher to judge the ability to comprehend the 
language .Listening skills implies understanding and recognition of  sound and 
grammatical patterns of language .it is actually a preparation for speaking ,because 
one who does not listen cannot understand the language and eventually cannot speak. 
Lado (1961, p.206) suggest that ‘auditory comprehension of a foreign language means 
recognition in communication situation.’ 
2.2.2. Speaking Skill:  
  Speaking is one of the four basic skills of language. Without having mastery 
over this skill one cannot claim to have the knowledge of language. According to 
Lado “speaking ability is described as the ability to express oneself in life situation, or 
the ability to report acts or situations in precise words, or the ability to converse, or to 
express a sequence of ideas fluently.” 
 By having mastery over speaking means a person, who speaks language can 
produce the characteristic speech sounds and sound patterns, both in isolation and in 
combination. He should use appropriate stress and intonation patterns, appropriate 
words and structures to express the intended meaning. He should also recall words 
and structures quickly and organize his thoughts and ideas in logical sequence, and 
should adjust his speech. 
 The first step in measuring the speaking skill is the preparation of the list of 
the linguistic problems that learner will find in learning other language. Such list will 
include the sound segment, stress pattern, intonations, grammatical structures and 
lexical items that create learning problems because these are not parallel in the native 
language or language of the students. The difficulty in testing of speaking skill is due 
to the basic nature of spoken responses and the unreliability in the administration of 
tests and scoring ,the testing of speaking skill requires some facilities like tape 
recorders etc. and lots of time .Lado (1961,p.40) suggested on the basis of testing of 
pronunciation that “these tests are extremely difficult to give and particularly to score 
objectively because the examiner must be a trained phonetician and differences in 
hearing even among phonetically trained teachers will be reflected  in the scores. 
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There are some important tests like oral test, pronunciation test, and mimicry test, 
memorization, which assess the speaking skill.  
2.2.3.  Writing Skills: 
  Writing is one of the four basic language skills. A person cannot be an expert 
of a language without having mastered this language skill. According to Lado (1961, 
p.248) “writing a foreign language as the ability to use the language and its graphic 
representation productivity in ordinary written situation. “A person can write his 
native language without being able to create anything beautiful. So we cannot use 
creative power as a proof that a student knows how to write a foreign language. 
Writing a language means the ability to use structure, lexical items, and their 
conventional representation in ordinary writing.  
 Techniques which are used to test writing in the native language can also be 
used to test the foreign language. The difference will be in the problem to be tested. 
These techniques vary according to separate factors such as punctuation structure, 
spelling or vocabulary. In every case we set up a stimulus to obtain controlled 
response containing the problem we wish to test. Various techniques are adapted for 
testing the writing skill. 
2.2.4. Composition Writing:  
Composition assess the learner’s ability to organize learner ideas, choose 
proper vocabulary and to formulate grammatical correct sentences. The writing of 
composition requires the learner to assimilate and arrange learner ideas in a sequential 
form, it also necessitates the learner’s ability to use accurate structure and vocabulary 
and most important kind of style that is required to make the composition more 
effective and meaningful. It is claimed that this approach is realistic as it shows how 
well a student can think in the language but the shortcoming is the difficulty of 
scoring objectively. 
 2.2.5. Completion technique:  
It is a technique that can be used to test punctuation, vocabulary, spelling and 
grammatical structure objectively by providing incomplete piece of writing and 
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asking student to complete it. For example in testing punctuation, we leave out some 
of the punctuation mark to test grammatical structure we leave out some structure 
signals. 
2.2.6. Reading Skill: 
 Reading skill involves the visual identification of all the alphabets or written 
characters of the language concerned and their different shapes in different 
combination such as initial, medical and final and also the combination of a letter with 
another letter (or letters) to form words and combination of words to form sentences. 
Reading consists of grasping meaning through its written representation. 
 The language difficulty that a student has to face in reading is different from 
those of understanding. In reading he can proceed at his own speed and can reread 
what he may not understand. Another factor is that there is possibility of by passing 
some troubles some sound contrast in reading. Because we can read at our  own speed 
it is easy to perceive graphic differences in symbolization than minimal differences in 
sound articulation which are not important in the native language of the student. 
According to Lado “reading in a foreign language consists of grasping 
meaning in that language through its written representation.” 
 There are three stages in reading. 
1. Recognition 
2. Structuring 
3. Interpretation 
Recognition:  
Recognition means that student must recognize written characters for what 
they are and then he should also be aware about the systematic connection between 
speech and the written language. 
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Structuring:  
By Structuring, we mean that the student should be able to understand the 
structure of words and sentences of the foreign language. In other words he must be 
able to connect the written symbols of the target language are decoded. 
Interpretation:  
In this stage the student learns to interpret phonological, morphological and 
syntactic structure to semantics. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
29 
 
2.3. TYPES OF TESTS 
2.3.1.  Face to Face Interview: 
 Existing tests which use traditional face to face interview to evaluate the 
communicative ability of a candidate (within an academic context) are generally 
checked by an examiner on the basis of an interview of general nature (Marrow, 1979; 
Carroll, 1980) But because of the use of English in tutorials and seminar, where the 
student has to express his ideas and argue various points among each other as well as 
with the teacher, it was felt that one to one oral interview did not have any direct 
relevance in the students language needs at a university. For that purpose, a new type 
of testing instrument was developed which would stimulate as directly as possible, the 
conditions of an academic topic based on one or more prior reading assignment 
(Morrison and Naney Lee, 1982). 
2.3.2. Structure Test: 
 A Structured test (Wild, 1975) consists of a standard set of stimuli and explicit 
instructions to the examiner as to how to respond to them. For administration in 
language laboratory .It is easily adaptable and the instructions may be printed or 
recorded. The examinee has the simple task of reading the items and responding to 
them. Secondly, this test is more standardized. All the examinees respond to an 
identical set of questions and these responses are easily compared against a set of 
accepted answers (Wild, 1975). 
2.3.3. Picture Test: 
 Lucile Dueroqut (1986) talks about a form of oral test in which the candidate 
is presented with a series of pictures and is asked to narrate a story based on it. Setting 
of a proper situation is not possible and so an attempt is made to create an artificial 
situation to elicit response. This method is not entirely devoid of problems. The first 
problem is regarding the nature of the situation chosen. The situations which are to be 
tackled in a foreign language are quite impossible for a student to handle though easy 
to handle in his own mother-tongue. Situations which are part of the examiner’s 
experiences should be used. Another problem which concerns the picture test is that 
30 
 
of the nature of the test itself. Because of its practicality such as to what the test writer 
has in mind while drawing the picture, the test causes a great deal of problems (Lucile 
Dueroquet, 1986). The test also lacks in variation in linguistics description of picture 
as there are possibilities of different imaginations of candidates. Stories ought to be of 
good standard and stimulating. 
2.3.4. Format of the Group type test: 
 The proposed test is expanded over the whole course to the moment of actual 
testing of oral proficiency. It means that the test presupposes proper classroom 
activity. For this purpose the teacher and pupils choose some 20 real-life topics such 
as marriage, the generation gap, religious coercion, traffic accident, cheating in 
examination etc. These topics are discussed in regular classes. On the examination 
day one out of the two examiners is given the list of candidates which are randomly 
divided into group of four. A stock of cards with 2 or 3 questions on each topic is 
handed over to the group as they enter the test room. The discussion is held without 
the examiner’s interference. 
2.3.5. Cloze Test: 
 A cloze test is an exercise, test, or assessment consisting of a portion of test 
with certain words removed; there the participant is asked to replace the missing 
words. Cloze tests require the ability to understand context and vocabulary in order to 
identify the correct words or type of words that belong to the detected passage of a 
text and can be filled in the place correctly. 
 Harris et al (1983, p. 53) defined it as “any of several ways of measuring 
student’s ability to restore omitted portions of an oral or written message from its 
remaining context.” 
Type of Cloze Test 
 Hadley, H. and J. Naaykens (1999, p. 64) point out that “three are at least 5 
main types of cloze tests available to language teachers. 
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1. Fixed-rate deletion test:  
In fixed-rate deletion, after one or two sentences, every 9th word is deleted. 
Brown (1983) suggests that longer texts with every 11 or 15 word deleted can be used 
with a subject which has a lower level of language proficiency. 
2. Multiple choice cloze test:  
The multiple cloze tests provide the subjects with several possible items to 
choose the correct answer from a number of choices provided for each blank. 
Although the marking is completely objective, the correct answer to questions can be 
a matter of writer’s subjectivity. 
3. Cloze elide:  
In cloze elide procedure the test examinee inserts words which do not belong 
to the text, instead of deleting them, they use them to identify the incorrect words and 
write appropriate items in their place. 
4. C-test:  
The C-cloze test consists of deleting only part of every second word in a text 
and the student’s task is to complete each condensed word. 
5. Selective cloze /rational close:  
In the selective deletion, the tester chooses which item he or she wishes to 
delete from the test. The goal for teachers using this test is not only to find the 
difficulty of the text, but also to measure the knowledge at a certain point in time. 
The test is conducted by two examiners – one is the external examiner and the 
other internal the class teacher. Fifteen minutes is given for the test of each gap. The 
above format shows that the test is divided into two parts. The first part focuses on 
listening reading and writing and the second part of oral interaction. 
2.3.6. Discrete Point Verses Integrative Testing: 
 The term ‘discrete point’ refers to the testing of one element at a time that 
means one needs to construct separate tests for various language items. Discrete point 
testing (such as diagnostic test of grammar items) is generally ‘indirect’. Ifhas 
traditionally been referred to as a test of grammar in which single a Sentence is the 
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maximum stimulus unit presented. These tests also use separate tasks or subsets to 
assess the four language skills. 
 Integrative testing combines various aspects of language so it is known as 
wholesome/integrated test. For example, the case of writing a composition where the 
form, content, use of vocabulary, proper use of grammar, etc can be checked. 
Integrative testing, with an exception of the cloze procedures, is basically direct in 
nature. It involves higher level of language organization in a test; hence it comes to be 
integrative by involving language in discourse, rather than at the word, sentence or 
syllable level. Such tests integrate various skills for assessment in one activity. 
2.3.7. Computer Adaptive Testing: 
 This type of testing mainly helps in collecting information on learners’ ability. 
It also helps in conducting and aligning the difficulty levels of language as per the 
ability of the learners. To begin with all learners are given an average level test, where 
the learners’ abilities are identified and they are further tested accordingly. With the 
introduction of such practices s e-learning, e-content generation and online teaching 
and testing, these tests are to be adopted as per challenges of testing. Computer 
adapting testing offers a potentially more efficient way of collecting information of 
people’s ability. All candidates are presented initially with an item of average 
difficulty. Those who respond correctly are presented with a more difficult item, those 
who respond incorrectly are presented with an easier item .The computer goes on in 
this way to present single candidate with items that are appropriate for their apparent 
level of ability .Raising or lowering the level of difficulty until a dependable estimate 
of their ability is achieved. This dependable estimate ,which will normally be arrived 
at after collecting response to a relatively small number of items, is based on 
statistical analysis (item response theory)which most language teachers use. 
2.3.8. Direct Versus Indirect Testing 
Direct Test:  
 Direct testing means a direct assessment of the learners in the skills 
concerned. That is, if we want to test the ability of composition among the learners, 
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we get them to produce a composition or if we have to evaluate the pronunciation, we 
ask them to speak. Direct test requires the candidate to perform the skill that is being 
tested. Direct test is generally better conducted on the productive skills, reading and 
writing, in an authentic situation. 
 In this approach the positive points are that we are clear about the test target to 
be assessed; hence it becomes easier to develop the authentic situation, to assess and 
interpret learner’s performance, and to get a positive backward effect. 
Indirect Test:  
Attempts to measure the abilities which underlie the skills in which we are 
interested (Hughes, 1996:15) like multiple choice tests of grammar and usage. One 
good e.g. of indirect testing is Lado’s (1961) paper-pencil test for testing 
pronunciation ability through the identification of rhyming pairs of words. 
 This approach to testing lacks in conveying the aim of the test hence creates 
problems at the level of marking and evaluation, especially when the evaluators 
/assessors are different from the test designer. Here learner’s performance on the test 
itself does not confirm the learner’s better performance in the overall skill itself. 
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2.4. TRADITIONAL METHODS OF TESTING 
According to Robert Lado (1961) criticism of some traditional used techniques 
of language testing are 
1. Translation:  
Adhoc translation tests are used to measure general achievement of language, 
to give final in language courses, as a measure of proficiency to determine entrance in 
schools that require a language such translation tests are easy to prepare and they have 
the outward appearance of validity. 
 The ability to translate is a special skill. People who speak a language well are 
not necessarily those who translate most effectively, although there is a correlation 
between knowledge of the language and the capacity to translate. The fact remains 
that ability to translate shows wide differences with ability to speak, understand, read 
and write. 
 The problem of scoring translation test is a very serious one. Scoring a 
translation is a highly subjective affair. Do we score higher in a translation that has 
captured the mood of the original and renders it in the language even though the 
details of the utterances are not well translated? Or do we score higher in a translation 
test that is accurate in every detail but misses the mood and significance of the 
original? These are difficult questions to answer and they become more difficulty 
when we are faced with scoring the actual translation in which the issues are more 
complex than the simple choice presented here. 
2. Essay type test:  
Essay or composition tests are widely used and are highly respected. 
Somehow the prestige of writing an essay, especially on a topic that has prestige of its 
own, covers the multitude of weakness that essay tests have a indicators of language 
achievement. 
 The ability to write a good composition does not go parallel with the ability to 
speak, understand read and even write a language. 
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 A good composition can be written without using a single question pattern or a 
single request i.e. a composition is often a very poor sample of the element of a 
language and is difficult to score and time consuming also. 
 Essay tests are probably most effective as tests of the ability to write essays 
rather than as measures of proficiency in a language. These tests, if given to evaluate 
to the different judges, the score will vary. So these tests lack reliability. Essay type 
test involves a written response ranging in length from a page to two or more pages. 
One of the most important features of essay type test is that the students answer on the 
relatively small number of items and they organize and explain things in their own 
words. In essay type tests there is much freedom that leads to the answer which is 
neither completely right nor completely wrong. 
3. Dictation:  
Dictation is favored by many teachers and students both as teaching and as 
testing device. Dictation is one of well-known techniques. It consists of reading to the 
students a set of words or utterances and the students write down what they hear. 
 The advantage of dictation is that it can range freely over any and all sounds 
and it can be prepared easily. 
 At a critical inspection it appears to measure very little of language command. 
The order of words is given by the examiner as he reads the material; it does not test 
the word order. The words are given by the examiner, it does not test vocabulary. It 
hardly tests aural perception of the examiner’s pronunciation, because the word can in 
many cases be identified by context if the student does not hear sound correctly. 
Spelling and matters of inflection and punctuation can be tested through dictation 
rather effectively 
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2.5. THE SCOPE OF THE STUDY 
 This study attempts to critically evaluate the proficiency tests in Urdu. It 
attempts to postulate some premises for elaborating the pedagogic standards for the 
initial training of mother-tongue teachers which may be created only on the basis of 
interaction and interdisciplinary connections. The concern of researchers and 
practitioners with creating a system of professional standards in the field of training 
language teachers is motivated by the need to provide future teachers with both the 
opportunity to access the highest possible quality of initial training in professional 
institutions.  
The test papers of Vth to VIIIth classes collected from different schools have 
been analyzed for scrutinizing the position of the proficiency testing in Urdu. Urdu is 
treated as first language. It is pointed out that language testing in Urdu is by and large 
patterned on traditional methods of language testing. 
 A close examination of test papers selected for the purpose shows almost a 
complete lack of familiarity of teachers with the modern methods of language testing. 
There is dearth of standardized tests in Urdu language. Majority of proficiency tests 
are still based on paper & pencil and have no scope for testing listening and speaking 
which are primary language learning skills. The present work attempts to provide 
remedial measures and suggestions for devising and developing language tests that 
are standardized and likely to cover all language skills at different levels. Such tests 
are language oriented and are an accurate measure of student’s Knowledge of 
language since proficiency tests are designed to measure the overall general ability in 
a language in order to assess whether the person is proficient in handling. The 
language in a given situation, Jobs, class etc. 
 Proficiency tests give an estimate of whether students have reached a certain 
standard with regard to certain specified abilities. 
 An adequately improved and modernized test will help measure language 
proficiency level more accurately and will reveal the overall competence of students 
in Urdu.  
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 However the present study is limited in scope in as much as we have selected 
test papers of Vth to VIIIth classes for 5 years from 2007 to 2011. The papers have 
been gathered from four reputed schools of Aligarh. It is noted that we have not 
constructed language proficiency tests but have simply outlined suggestive measures 
and proposed some model for  constructing standardized proficiency tests in Urdu. It 
requires much efforts but it is not beyond the capable teachers to construct good 
proficiency tests in Urdu. 
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Chapter 3 
 
LANGUAGE TEACHING, LEARNING 
AND LANGUAGE TESTING  
  
Chapter III 
LANGUAGE TEACHING, LEARNING AND LANGUAGE 
TESTING 
3.0 INTODUCTION 
This chapter is organized in three main section .section 1 deals with inter 
relationship of language teaching and language testing .in  section 2 we have taken up 
role of linguistics in language teaching and language testing. The last section assesses 
the role of testing in monitoring the teaching and progress by testing. 
3.1 THE ROLE OF TESTING IN LANGUAGE TEACHING AND LEARNING 
 Language testing is a central part in almost every educational field, so it 
occupies a central place in language teaching too. Language ability is not easy to 
measure, since it creates many challenges to teachers in terms of the reliability of 
results the validity of tests and the effects that may have on teaching and on 
educational policies. Sumner (1987.8) refers to testing as one of the main testing tools 
of teachers. Testing supplies good quality information which is crucial for the 
development and improvement of the educational system of a country, by answering 
questions such as “who is being measured? Who are the evaluators? What do we 
know about the attributes assessed? How are they [attributes] evaluated? 
 Testing has assumed a prominent place in all efforts which are made to 
progress the quality of education. In other words testing and teaching both are very 
closely related and interdependent activities. The absence of any one of them will 
have a bad effect on the other because they are like body and soul with each other. 
Whatever is taught to students is must be tested for further progress.  
 Testing consists of those techniques and methodologies which provide needed 
information (data) regarding development, operation and evaluation of educational 
enterprise. The major task of testing and measurement in education is to provide 
information for making conclusions with respect to analysis of the subject matter 
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domain, diagnosis of the features of the learner, design of the instructional 
environmental and evaluation of learning results. 
 The major difference between the approaches of language teaching and testing 
is that teaching may go on for years but testing is a matter of hours. In this respect 
testing is playing noticeable role in a language teaching program.  
Glyn Lewis (1974, p. 270) suggests that:“Language testing, whether it is to assess 
individual group achievement to evaluate the impact of instructional techniques or to 
diagnose individual difficulties is an important aspect of language pedagogy.” 
 Language testing is the measurement of the result of all teaching task. Since 
language testing is an integrated part of applied linguistics producers, it aims to 
evaluate all or at least one of the previous activities.  
 Many linguists and educationalists expect test to reflect on the teaching 
process. According to Sole (1983, p. 168) particular features to be tested should be 
assessed as separate items, in spite of the fact that ability in isolated areas does not 
fully equip us to handle overall language.” 
 Testing is a set of techniques of questioning and observing to find out how far 
learning has taken place, whether the learners are following and what are the 
problems of learners. It is also used to evaluate the knowledge of the learners in order 
to compare one individual to another individual in the same group. Rudman Herbert 
CF (1989) says that testing can help teachers to take decision about grouping of the 
students in the class. Then the teacher can change the groups later after practicing 
more teaching and testing. It is stressed that relationship between the teachers and the 
students is like the relationship of doctors with the patients. Only after testing 
students, the teacher can know what is left to be taught and what has already been 
done and also how much a learner knows. So we can say that testing is essential for 
teaching. 
The emphasis should be placed on helping students to like learning their 
MTLs and become proficient in using them in a variety of real-life settings to 
communicate effectively. The measures include key "proficiency descriptors" which 
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will spell out the proficiency skills required of students at each stage of their 
educational development. Teaching methods, schoolbased assessments and national 
examinations should be aligned to help students achieve proficiency in usage. 
In particular, examination and assessment formats will change to support the 
emphasis of students using MT as a living language. More support will also be 
provided to enable students, whether they are strong or facing greater difficulties in 
MT, to learn MT to as high a level as they are able to. 
New items testing interaction skills, and video stimuli for oral examinations should be 
implemented progressively. 
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3.2 THE ROLE OF LINGUISTICS IN LANGUAGE TEACHING AND 
LANGUAGE TESTING 
Linguistics is defined as the scientific study of language. From another view, 
linguistics can be divided into several branches ,such as descriptive  linguistics and 
historical /comparative linguistics (if it is based its methodology), synchronic and 
diachronic linguistics(if it is based on its aspect of time ),and phonetics ,phonology 
,morphology ,syntax and semantics(if it is based on a language as a system),and 
sociolinguistics and psycholinguistics(if it is related to or combined with the 
disciplines of (sociology and psychology respectively) 
S. Pit Corder who believes that linguistics can go a long way in teaching, 
holds the view that “A teacher cannot teach a language by any of the current 
techniques without linguistic knowledge and that he does make constant use of what 
are basically linguistic concepts in his teaching. Linguistics can describe and classify 
the language. It studies the language at various levels, such as morphological, 
phonological, semantic and syntactic. 
For language teachers knowledge of linguistics is very important. Linguistics 
gives the theoretical basis and the technical means to make description of the 
languages we are teaching ,and the means to compare them and contrast them with 
other languages. 
Linguistics is important for language teaching. Linguistics and language 
teaching can be likened to the relationship of knowledge about engine and the skill in 
driving a car. It will be better for a driver to collect some knowledge about the car or 
the engine so that he can drive it well and know how to overcome some engine 
trouble in case he has to face it .In the same way it will be better if a language teacher 
has some knowledge about, for instance, the characteristics of language in general and 
the specific language he is teaching in particular. In this relation, he should know how 
language works and expresses meaning, that are used by students in the particular 
languages he is teaching. He should get familiar, for instance with theory about the 
general mechanism of producing speech sound, so that he will be able to tackle any 
pronunciation problem his students may encounter. 
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      As Wilkins (1975:222) says “the product of the linguists work was its most 
obvious application through the description of languages that he makes languages 
descriptions provide the input to the construction of teaching materials.” 
Language teaching cannot be useful without organization of language 
material. Teaching material can be organized through selection, gradation and 
presentation of language material. 
In selection of the teaching material we have to select a particular variety and 
amount of language to be taught. These three things are important for selection. 
• Purpose of the language teaching 
• Levels of the learners 
• Duration of the language course 
Teachers have to know that for what purpose they are going to teach the language. 
After that level and duration of course. A teacher can decide that what type and 
amount of language to select for its dialect, register or style etc. For selecting amount 
of language, teachers have to decide that how much of language to teach: there are 
two factors that govern the selection of the amount of the language. 
Internal factors that are related to the structure of the language such as number 
of items, frequency, levels, compensability, combinability whereas external factor are 
related to purpose, level and duration of the language course. 
Whatever teachers select they have to care for criteria .for instance, if they 
have selected  sounds they take care about their frequency, availability, coverage, 
definition ,similarity with the mother tongue sounds, clarity etc. Gradation involves 
arrangement of teaching material into a particular order. Gradation involves grouping 
and sequencing. 
• Grouping refers to what should be taught together such as phonology, 
grammar, morphology, semantics etc. 
• Sequencing refers to decide which items (sounds, words, phrase. meanings  ) 
have to be taught first. 
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Presentation means communication it involves the teaching of form and 
teaching of meaning .teaching of form means three things 
1. Number of forms of the language. 
2. Order of the teaching of the forms. 
3. Space between teaching of these forms. 
  Number of forms mean in which forms of language we are teaching whether it 
is spoken or writing or both. 
Order means in which form whether in written or spoken form we are 
presenting the language material first. 
Space between teaching of these forms mean time interval between written 
and spoken forms. 
3.2.1.  Teaching Listening 
As Mackey (1965:257) said “the ultimate aim of a language teaching course is 
to teach the learner how to use the language accurately, fluently and independently. 
To achieve accuracy, errors or repetition must be avoided; to achieve fluency, a great 
amount of practice is needed.” 
The listening skill involves the immediate and unconscious recognition of 
sound, significant elements and comprehension of the meaning. 
Recognition drills may include phonetic identification and phonetic 
transcription. 
1. Phonetic Identification: In phonetic identification learners identifying 
contrasting sounds by a same /different type of exercise in which the learner 
checks whether two sounds are the same or different . 
2. Phonetic Transcription: In phonetic transcription same methods arrange 
the sounds in minimal pairs such as into words or phrases with only one 
difference in sound, for example pair like He is leaving ,he is living. In this 
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way we can present all relevant sound contrasts with one another, until all 
phonemes of the language are identified. 
3.2.2. Teaching Speaking  
Mackey (1965:363) suggests that “It involves thinking of what is to be said 
while saying what has been thought. In order to be able to do this, structures, it seems, 
must be chosen in the decreasing order of size .Words must be put in at rapid rate and 
spacing of about five to ten words ahead of the utterance.” In order to be able to speak 
language fluently one should have the knowledge of its structure and vocabulary. It 
includes pronunciation and expression. Pronunciation may include sound bracketing 
drills, minimal pair drills of oral reading, listen and repeat drills etc. 
Oral expression involves almost all the features of auditory comprehension 
and choice of words .inflection and their arrangement in the right order to convey the 
right meaning. 
3.2.3 Teaching Reading  
It involves the visual recognition of words and the comprehension of their 
content. 
• Visual recognition –we teach the learner to recognize various graphemes of 
target language. 
• Reading comprehension –the main activity of reading is putting meaning 
into word groups. Which involves a certain amount of expectation, visual 
skipping, and intelligent guessing? 
3.2.4. Teaching Writing 
Mackey says (1965:282) writing involves the ability to shape the letters of the 
alphabet (graphic) language of the right combination of letters (spelling) and skill of 
expressing oneself through the written word (composition). 
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• Graphics: Mackey suggests (1965:233)”a certain amount of preliminary 
muscular drill will be necessary especially for young beginners who have to 
learn to control the small muscles of the hand and arms.” 
• Spelling –once the learner starts to shape the letters, he must learn which 
ones to use for each sound or word. 
• Composition- we can start written work with the vocabulary and structure 
which the learner has either learned to use orally or simply learned to read 
.These exercises can be of various types such as sentence, composition, 
paragraph writing, sentence modification etc. 
3.2.5. Language  Testing:- 
Testing is as important as the methods for conveying the content and achieving 
the purpose, Testing measures and assess the validity of the content whether it suits 
the objectives and whether the methods are appropriate for conveying the content and 
achieving the objectives (Murphy, 1981). 
Applied linguistics is very wide because its application that covers a wide range 
of topics. Language testing is an area which is covered under this aspect. Language 
testing is an important part in almost every education field. According to Ingram 
(1974 : 313) “Tests, like examination, invite candidates to display their knowledge or 
skill  in a concentrated fashion, so that the results can be graded, and inferences made 
from the standard of performance in the test about the general standard of 
performance that can be expected from the candidate, either at the time of test or at 
some future time.” In different words we may say that testing can be defined as a set 
of techniques of questing, asking and observing for finding out that how far learning 
has taking place, whether the learners are following and what are problem of the 
learners. Testing occupies an important place in language teaching because testing has 
been described by the scholars of the linguistics as a “device” or instrument which 
measures linguistic knowledge or competence of the learner. Without testing language 
teacher will not be able to find out that how much effective his teaching is and at what 
level learning has taken place .Without testing teachers may not be able to find out the 
problems that his learners face. Test is a measuring device which is used to compare 
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one individual with another individual who belongs to the same group of learners in 
order to put them into categories. 
According to carrol (1965 : 364) “ The purpose of testing is always to render 
information to aid in making intelligent decisions about possible course of action. 
Sometimes these decisions affect only the future design of the test themselves, in 
which case we are dealing with solely experimental uses of tests: sometimes the 
decision have to do with the retention or alteration of courses of training, as when one 
decides that poor tests results are due to in effective training.” 
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3.3.  HOW TESTING AFFECTS SCHOOLS 
Testing plays an important role in improving the quality of education. 
Standardized tests are positive, significant and cost effective tools to reform schools. 
Educational policy makers have been using them at an increasing rate. There are 
many reasons for the increased use of testing. Policy makers believe that testing sets 
meaningful standards to which school systems, schools, teachers, and students have a 
strong desire to achieve (can aspire); that test data can help shape instruction; that 
coupled with effective reason; serves important accountability purpose; testing is a 
powerful engine of change. Testing is used to benefit education in a variety of ways, 
as a major carrier of reform and change, the validity and value of traditional 
standardized forms of testing are subjects of increasing debate. Current studies raise 
questions about whether improvement in test score performance actually signals 
improvement in learning. Testing has trivialized the learning and instruction process, 
has also reshaped the curriculum, and appropriated valuable instructional time for 
some students.  
Testing is defined as high stakes when test results are thought to influence vital 
decisions which states and local administrators, make about such things as 
curriculum, program appropriations, student promotion, and teacher evaluation. 
(Popham, 1987; Madaus, 1987; Romberg, Williams, 1989). The push for educational 
equality and excellence, increased federal financial aid to schools and a greater public 
sentiment for accountability have all contributed greatly to increasing the stakes of 
testing. 
“High stakes” testing also discloses a new view of the role of measurement and 
testing in instruction. Bracey, 1987; Popham, 1985, 1987) testing is viewed as a 
improvement and policy intervention. Testing is a cost-effective way to improve 
instruction, and also it is needed to bring order to the random situation that exists 
because of the proliferation of high-stakes testing exerts a significant influence on 
class room learning. 
While emphasizing superiority of testing over other academic pursuits. Door-
Bremme and Herman (1986) found that in eight major school decisions or tasks, (e.g.  
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curriculum, student promotion, teacher evaluation etc). Teachers class room testing 
provided more basic or important information than any other types of tests. 
Standardized testing coupled with increasing liability pressures has encouraged 
either an interest in or a concern about the linking of test content with curriculum 
taught. Standardized testing influenced curriculum. Smith, et al. (1987) observed that 
in the elementary schools where studies are at high stakes, school and their 
environments, schools neglect material that the external tests do not include. Reading 
real books writing in authentic context, solving higher order problem, creative and 
divergent thinking projects, longer term integrative unit projects, computer education 
and such are gradually squeezed out of ordinary instruction.” 
Standardized testing is also affecting instructional techniques .in their desire to 
give adequate test preparation, teachers’ train the student in testing format smith at al., 
(1987) found that teachers were using worksheets that duplicated the question layout 
of standardized test. 
The effects testing has on curriculum are varied many studies have examined the 
effects that testing has on staff .mandated testing creates tension. Shephard (1989) 
found that those involved in education had heard that dismissal of principals had been 
tied to test results. In fact, this seldom happened but the belief that it did caused 
anxiety for principals and staff. 
Other studies that looked at student changes found that testing could have both 
over-all and specific negative effects on students. “Tests injure the pupils, 
psychological well-being and sense of themselves as competent learners”. For 
example the teachers saw a rise in student truancy, stomach symptoms, worry, 
vomiting, crying, wetting, headaches and refusal to take the tests. There are 
indications that testing impact may be highly related to socioeconomic statistics also. 
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Chapter – 4 
 
 
LANGUAGE PROFICIENCY TESTS           
IN URDU 
  
Chapter IV 
LANGUAGES PROFICIENCY TESTS IN URDU 
4.1  AIMS AND OBJECTIVES OF LANGUAGE PROFICIENCY TESTS IN 
URDU 
This chapter is divided into three sections. The first section scrutinizes aims 
and objectives of language proficiency testing with special reference to Urdu. Section 
two of the chapter describes some important models of language proficiency test in 
Urdu. The review of existing material is taken up in section 3.  
Language proficiency refers to the degree to which an individual exhibits 
control over the use of the rules of a language for one, some or for all of its numerous 
and diverse aspects .These include the phonological, syntactic, lexical and semantic 
systems, and discourse and stylistic rules of oral and written communication for 
different varieties of a given language in various domains and social circumstances. 
Cummins 1983 considers language proficiency as a concept that extends along 
two continua :context –embedded versus context-reduced, where context –embedded 
communication relies on a code of implicit knowledge, shared by the speakers ,and 
context-reduced communication is based on lack of common knowledge ,which 
forces speakers to elaborate messages and use very explicit language in order to avoid 
misinterpretation .Cummins also asserts that the two concepts stand on a continuum 
,never opposing to each other as in  allowing the speaker to cope with different 
communicative situations (pp.120-1)  
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4.2 DESIGNING LANGUAGE PROFICIENCY TESTS 
 Effective communication proficiency, while ineffective communication 
strengthens, weakens prove to be a powerful tool in measuring proficiency through 
systematic test design process which increases construct validity and therefore 
enhances quality. 
Listening: 
 The recommended and relevant testing techniques should include: multiple 
choice; sentence completion, gap filling, true and false. The listening section should 
contain clear and unambiguous instructions that identify and capture the underlying 
skills and knowledge. This section directly assesses basic comprehension of main idea 
and meaning and making of inferences and drawing conclusions while indirectly 
assessing essential note taking skills (ETS, 2009, Hughes, 1989). 
 From an educational perspective, multiple choice items do not allow test 
takers to demonstrate knowledge beyond the options provided and may even 
encourage some guessing which does not indicate candidate’s true proficiency 
(Anderson, 2009). 
 The listening section may contain a sentence completion or information 
transfer techniques with two-points given the correct answer. In such items technique 
of higher level of understanding and memory is required than that of the multiple 
choice techniques. According to Shizuka (2004), this technique offers an economical 
and uniform measure of proficiency while maintaining a high level of reliability, 
validity and discrimination. 
Reading:  
Developing strong, reading skills means actively interaction with what you 
read to better identify main ideas, ask questions, and draw conclusions. Good 
comprehension involves effectively decoding and interpreting information that uses 
both the macro and micro skills. These skills may include, reading for the gist, 
identifying main ideas or details; understanding inferences and implied meaning, 
recognizing writers opinions, identifying attitudes and purposes, following the 
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development of an argument, skimming, scanning and guessing meaning of 
unfamiliar words (Hughes, 1989; 117). 
 High content validity can be achieved by using authentic, non-technical and 
familiar material of formal or informal type, carefully selected from textbooks, 
newspapers, journals, magazines, articles, or advertisements. Relevant content may 
follow narrative, instructive, descriptive or expository formats and include optional 
graphical content such as: flow charts, tables and graphs, diagram and illustration. 
The recommended and relevant test techniques include multiple choice, short-answer, 
and fill in the blank to identify information and vices as inferred meanings (Hughes, 
2003).                    
Speaking: 
Speaking providing information (translational skills); expressing emotion 
(interactional skills); and managing the conversation (talk management skills). In 
order to make speaking scoring valid test designers should use rubrics based marking 
which assesses: fluency and coherence, appropriateness, grammatical range and 
accuracy, lexical flexibility, contribution, accent and pronunciation (ETS, 2000; 
Hughes, 2003:127). 
 Valid material should contain monologue, dialogue, or multi-member type 
conversations in either technical or non-technical contexts of formal or informal type. 
The recommended and relevant speaking test techniques are interactive interviews 
with the use of questions or pictures that elicit short or long responses. 
 The appropriate length of the speaking test should be between 10-30 minutes 
with sufficient number of different topics printed for candidate’s selection (Anderson, 
2009, ETS, 2009). A marking scale which closely reflects the theory of 
communicative competence is recommended. The marking criteria may include 
general description (intelligibility, task fulfillment and coherence), delivery (fluency, 
clarity, intonation, stress, and pronunciation), language use (vocabulary and grammar) 
and topic development (relevance, relationship and progression of idea). 
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Writing: 
 The assessed skills involve: developing a topic through knowledge. 
Organizing an essay with cohesion and coherence, and providing arguments with 
appropriate usage of vocabulary, structures and writing expressions, punctuations, 
spellings, and upper/lower cases (Hughes, 2003) with strong emphasis on 
authenticity, which is defined as “the degree to which the test tasks represent the tasks 
that we expect the students to perform in real life situations” (Ekbatani, 2011:61), 
typical questions should encourage responses that are relevant and non-specialized 
containing between 250-300 words.  
 The writing test can involve various tasks, where candidates are provided with 
brief but clear instructions that include the type of writing required, time allowed and 
the expected minimum number of words. Closed-ended type tasks ask candidates to 
look at a diagram of a process and write a shorter type essay to express opinion and 
choices. Responses may be noted both holistically and analytically. Holistic marking 
involves assessing for overall impression on a certain scale. This scoring is rapid but 
less reliable. Analytical marking involves development, organization and appropriate 
and accurate use of grammar and vocabulary. This type of marking is more thorough, 
but less efficient whereas focus on the quality as a whole is more important than on 
separate parts (Huges, 2003). 
Open:  
Ended type tasks involve candidates being given one topic to write an essay 
that expresses opinions or choices. Only one topic is given to restrict the candidate, 
this increases validity and reliability. 
 
 
 
 
53 
 
4.3  A FEW MODELS FOR PROFICIENCY TESTING 
Present section intends to focus on language proficiency tests and also 
contributes towards developing our understanding of what we, as language assessors, 
have to measure. It can be noted that much advancement in various areas of 
assessment has taken place and we can also witness a more precise method of 
defining  language proficiency tests. 
1. Lado’s model of skill or component model 
Lado’s orientation (1961) was the earliest structured theoretical framework to 
explain the construct of language ability at the time. To Lado language is a complex 
system of communicable with various levels of complexity involving intricate 
selection and ordering of meanings, sounds and larger units and their arrangement 
(Lado 1961, p. 2) he believed that language is made up of components called 
phonemes, morphemes, phrases, clauses and sentences. 
 Impact of Lado model of language testing ushered in new tests of language 
proficiency which laid emphasis on measuring each of language components 
separately. His trend was later referred to as Discrete-Point (DP) approach. The major 
contribution of such a model was that language teachers and testers could match 
theoretical conceptualization of longer ability with the realization of language tests in 
practice (Farchady 2005). Lado’s orientation was questioned and then rejected by 
Oller in (1979). 
2. Oller’s Integrative Model 
 Oller who proposed his theoretical framework of language proficiency as a 
psycholinguistic model in 1983, He stressed and maintained that language is an 
integrative phenomenon in practice and unitary in nature. (Farhady 1994). The 
popular cloze and dictation type tests are considered as manifestation of Oller’s 
model. 
 The point in favour of Oller’s model with regard to Lado’s conceptualization 
was its holistic nature of connecting or integrating language skills and components. 
He referred to a new test of language proficiency as pragmatic tests which added real-
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life situation. As Oller believed all pragmatic tests are integrative but not the other 
way round . Both Lado and oller ignored the communication component of language 
and its effect on language tests discourse competencies. Canal and sevain (1980, p. 
34) endorsedoller’s integrative tests as true measures of communicative competencies, 
they  also suggested the discrete – point tests as useful devices and even more 
effective in making learners aware of  assessing the learners control of separate 
components of communicative competence. 
3. Farhady’s Model of Functional Competence: 
 Halliday (1976) describes, functions as to what people do with language in 
different contexts; he considers four major or general functions (macro-functions) as 
there are different purposes for language use: ideational, manipulative heuristic and 
imaginative. To Farhady (1983) communicative competence comprises many 
functional competencies within specific areas of language use and learners would 
accumulate more functional competence depending on their educational and 
professional careers. He does not consider a linear relation among functions and other 
components of communicative competence. 
4. Canale and Swain’s Communicative Competence Model 
 Canale and Swain (1980) took the concept of communicative competence as 
their focal element in forming a framework for language ability. They presented 
communicative competence in terms of components, The nature of these new 
components was totally different from previous models. They focused on 
sociolinguistics and its interaction with other components of the model grammatical 
and strategic competences. This new trend was a great improvement over the previous 
models. 
 Still, the problem was with nature of language use which was defined as the 
demonstration of communicative knowledge in actual performance (Fulcher& 
Davidson 2007). Canale’s refinement of the model determined two components for 
communicative competence. Conscious and unconscious knowledge and the skills 
needed to use this knowledge is actual communication (ibid) .This added modification 
is more competence to the model. 
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5. Bachman’s Model of language Competence 
 Bachman (1990), Bachman & Palmer (1996, 2010) introduced a more 
comprehensive model of language ability. 
 Bachman & Palmer’s model of language competence (2010) is undoubtedly 
multidisciplinary and complex in nature. The introduction of effective factors, as 
fulcher  and  Davidson (2007, p. 45) indicate is a major step in making the model 
quite complicated. This complexity increases all the more when teachers are asked to 
use the model as a checklist to develop their own tests (Bachman & Palmar 1996). 
 Celce: Murcia’s Model of Interaction among components of communicative 
competence. 
Celce: Murcia’s model of communicative competence provides a comprehensive 
view of linguistic and cultural issues that may affect student’s academic performance. 
The model suggests that some components can be employed more effectively in the 
classroom situations and according to the communicative needs of the specific learner 
group (Celce-Murcia et al). 
 This perspective implies that a language test should match itself to the setting 
for which it is designed. It also encourages more interaction between the context of 
language tests and the learner’s communicative needs. 
 In this model, socio-cultural competence represents the speaker/listener’s 
background knowledge of the target community, which makes informed 
comprehension and communication possible (Abedi & Gardana 2006). MC Namara 
(2000, p. 69) argues that inclusion of such variance in a language test makes 
assessment a test of identity rather than of proficiency. It seems that even within 
cultural and ethnic groups or subcultures, there is some amount of misunderstanding 
about the value systems that would rarely affect language ability. The fact that social 
conventions and awareness of values are significant when they interact with the native 
community and culture that  would lead the language testers to develop different 
language tests for ESL & EFL contexts. 
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4.4.  REVIEW OF THE LITERATURE IN LANGUAGE PROFICIENCY 
TESTS IN URDU 
Language proficiency is one of the most poorly defined concepts in the field 
of language testing. Nevertheless, in spite of different theoretical views about its 
definition, a general issue on which many scholars seem to agree is that the focus of 
proficiency tests is on the students' ability to use language. Proficiency tests are 
supposed to be independent of the ways in which language is acquired. Briere (1972) 
holds that the parameters of language proficiency are not easy to identify. 
Acknowledging the complexities involved in the concept of language proficiency, 
Briere goes on: 
To  define the term proficiency as degree of competence or the capability in a 
given language demonstrated by an individual at a given point in time independent of 
a specific chapter in the book, or pedagogical method (1972, p.332).  
Such a complicated definitions could very well result in vague hypotheses 
about language proficiency and language proficiency tests. They could be vague with 
respect to unspecified terms such as "competence", "capability", "demonstrated", and 
"individual". The term competence could refer to linguistic, socio-cultural, or other 
types of competence. The term capability could refer to the ability of the learner, to 
recognize, comprehend, or produce language j elements (or a combination of them). 
Demonstration of knowledge could be in either the written     or the oral mode.' 
Finally, the expression individual could refer to a language learner as listener, 
speaker, or both. These concepts should be clarified and their characteristics should be 
identified in order to develop explicit hypotheses. 
Clark (1972) defines language proficiency as the language learner's ability... to 
use language for real-life purposes without regard to the manner in which that 
competence was acquired. Thus, in proficiency testing, the frame of reference ... shifts 
from the classroom to the actual situation in which the language is used (p.5). 
In this statement, another parameter is added to the function of language 
proficiency tests, namely, the use of language in real-life situations. That is, the 
statement includes all the "complexities of previous definitions in addition to one 
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more general concept, a 'real-life situation'. Considering the difficulty of defining 
language proficiency, it is conceivable that the development and use of proficiency 
tests would involve more complex steps than Measures of language proficiency. This 
may be one of the factors that have slowed progress in testing language proficiency. 
Some scholars believe that language proficiency testing is the least advanced area in 
language testing (Clark, 1972). Although it is not an easy task to account for all 
aspects of language proficiency, it may be possible to, at least, clarify some of the 
ambiguous concepts involved in the definition of language proficiency tests. 
Cummins (1984), asserts that the nature of language proficiency has been 
understood by some researchers as consisting of 64 separate language components 
and by some others as consisting of only one global factor. To Valdes and Figueroa 
(1994) indicate that: 
... Knowing language is not only gives good pronunciation, but also use of 
"correct" grammar, and even mastery of rules of politeness. Knowing a language and 
knowing how to use a language involves a mastery and control of a large number of 
interdependent components and elements that interact with one another and that are 
affected by the nature of the situation in which communication takes place (p. 34) 
Oller and Damico (1991) briefly argue that the nature and specification of the 
elements of language proficiency have not been determined and there continues to be 
debate among academicians and practitioners about the definition.      
The Complexity of language and the lack of consensus as to the exact nature 
of language is critical for one fundamental reason. Each language proficiency test 
should be based on a valid model or definition of language proficiency. The question 
then arises, which definition of language proficiency tests has developed from a 
plethora of definitions of tests. The test developer may indicate that a test is based on 
a particular model of language proficiency but it remains to be seen just how 
successfully the model was actually operationalized in the form of a test. In other 
words, describing the theoretical model of language proficiency in a technical manual 
does not mean that the test exemplifies the model. 
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The CCSSO definition of language proficiency is the necessity of language 
ability in the four modalities and the need to assess each of these four skills. 
Canales (1994) offers an equally practical definition of English language 
proficiency. Her definition of language usage (proficiency) is predicated on a socio-
theoretical foundation. What this means is that language is more than just the sum of 
discrete parts (e.g., pronunciation, vocabulary, grammar). It develops within a culture 
for the purpose of conveying the beliefs and customs of that culture. Anyone who has 
ever tried to translate an idiom from one language to another understands this 
premise. A "bump on a log" in English means someone who is lazy or a do-nothing, 
but the non-English speaker has to take in the idiom rather than the meaning of each 
individual word in order to make sense of the phrase. Canales says that language 
usage is: 
Dynamic and contextually-based (varies depending upon the situation, status 
of the speakers, and the topic);is discursive (requires connected speech); and requires 
the use of integrative skills to achieve communicative competence, (p. 60) 
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4.5. GENERAL NATURE OF LANGUAGE PROFICIENCY TESTS 
Oller and Damico (1991) point out that language proficiency tests can be 
associated with three schools of thought. The first of these trends, the discrete point 
approach, was based on the assumption that language proficiency: 
...consisted of separable components of phonology, morphology, lexicon, 
syntax, and so on, each of which could be further divided into distinct inventories of 
elements (e.g., sounds, classes of sounds or phonemes, syllables, morphemes, words, 
idioms, phrase structures, etc) (p.82). 
 They describe language tests based on the discrete point approach. 
Subsequent upon, the discrete point model, a test could not be valid if it is 
mixed with several skills (1961). By this model, presumably the ideal assessment 
would be of the domains of structure and each of the skills of interest is combined to 
form a total picture of language proficiency, (p. 82). proficiency test typically uses 
testing formats such as phoneme the test taker is required to determine whether or not 
two words are same or different (e.g:, /ten/ versus /den/). A similar example might be 
able to measure vocabulary which requires the test taker to select the appropriate from 
fixed choices. 
 The Authors conclude that the weaknesses leading to the demise of such 
thinking center upon evidence such as:    
• The difficulty of limiting language testing to a single skill (e.g., writing) without 
involving another (e.g., reading); 
• The difficulty of limiting language testing to a single linguistic domain (e.g., 
vocabulary) without involving other domains (e.g., phonology); and 
• The difficulty of measuring language in the absence of any social context or link 
to human experience. 
According to Damico and Oller (1991), these limitations have given rise to a 
second trend in language testing, the integrative or holistic approach. This type of 
testing requires that language proficiency be assessed "in a fairly rich context of 
discourse" (p. 83). This assumption is based on the belief that language processing or 
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use entails the simultaneous engagement of more than one language components (e.g., 
vocabulary, grammar, gesture) and skill (e.g., listening, speaking). Following this 
logic, an integrative task might require the test taker to listen to a story and then retell 
the story or to read the story and then write about the story. The third language testing 
trend described by the Damico and Oller (1992) is referred to as pragmatic language 
testing. It differs from the integrative approach in one fundamental way, an ostensible 
effort is made to link the language testing situation with the test-taker's experience. As 
Oller and Damico (1991) assert that normal language use is connected to people, 
places, events and relations that implicate the whole continuum of experience and is 
always constrained by time or temporal factors. Consequently, pragmatic language 
tasks are intended to be as "real life" or authentic as possible. 
In contrast to an integrative task, a pragmatic approach to language testing 
might require the test-taker to engage in a listening task only under the contextual and 
temporal conditions that generally characterize this activity. For example, if the test-
taker is going to listen to a story and then retells the story, the following conditions 
might apply. From a pragmatic perspective, language learners do not generally listen 
to audio tape stories; they more commonly listen to adults or competent readers. In 
this sense a story is retold in listening which uses a tape-mediated story that falls short 
of meeting pragmatic criteria. A pragmatic approach to story retelling might take on 
the following features: 
• normal visual input is provided (e.g., the reader's gestures, the print on the page, 
an authentic number of story linked pictures in the text). 
• time is managed differently in that the learner may have opportunities to ask 
questions, in a normal way towards the content of the story; and the story, and the 
purpose of the activity form part of the learner's experience. 
Oller and Damico (1991) make an interesting observation regarding the power 
of pragmatic language testing. The research state. 
What was more important about pragmatic tests, and what is yet to be 
appreciated fully by practitioners (e.g., Spolsky, 1983), is that all of the goals of 
discrete point, focus, isolation) and are better achieved in the full rich context of 
tests... As a method of linguistic analysis, the discrete point approach had some butas 
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a practical method for assessing language abilities, it was misguided, 
counterproductive, and logically impossible, (p. 85). 
In other words, if the goal is to measure the learner's proficiency in the areas 
of grammar, vocabulary and pronunciation, for example, this is best achieved through 
a pragmatic language approach as opposed to a discrete point approach. 
Language proficiency testing approaches tend to fall into one or some other 
trends just described. It is, however, the pragmatic language approach which seems to 
meet the demands of educators as set forth by federal education mandates, state 
education staff and academicians previously described. Nonetheless, educators will be 
limited to the use of currently available tests^ which may or may not measure 
language proficiency in a pragmatic, "real life" manner. 
Language testing can prove to be a powerful tool in measuring proficiency, 
through detailed and systematic test design process which increases construct validity 
and therefore enhances quality (Brown, 2000; ETS, 2009; Hughes, 2003).Testing 
language proficiency by presenting a literature review of the current and relevant 
issues is related to language proficiency testing. Furthermore, some listening, reading, 
speaking, and writing sections techniques are discussed in accordance with the 
assessment and testing theories. Finally, strengths and further improvements of these 
tests are suggested. 
Language testing is particularly based on the four major language skills viz., 
Listening, Speaking, Reading and Writing (LSRW). But different proficiency tests are 
considered as the best tests for measuring the knowledge of a person about a 
particular language, course, or profession. Proficiency in a language implies adequate 
control over the basic skills and the elements of language (sounds, grammar, 
vocabulary, and meaning). It is also used to put students into different categories 
based on their knowledge or proficiency in a language. 
The proficiency tests give a general picture of a student's knowledge and then 
measure progress. These tests are generally conducted before giving admission to a 
particular language course and their content depends largely on the mind of the tester. 
62 
 
 Proficiency tests are competitive. These tests or admission tests are conducted 
by almost all schools, colleges and universities in India. A very good example is 
PMT, MBBS, MBA and engineering tests. The basic aim of proficiency test is to 
know before giving admission to a particular course that students have the required 
knowledge of that course. 
Testing is concerned with the measurement of the learner's performance in a 
language course at a given time. Hence, the 'testing and evaluation' is an integral part 
of language teaching. The reason is that whatever the students is taught, he must be 
tested. In this regard, testing is a very important component in a language teaching 
program. Glyn Lewis (1974, p. 270) suggests that: "language testing, whether it is to 
assess individual group achievement, to evaluate the impact of instructional 
techniques, or to diagnose individual difficulties is a part of language pedagogy.” 
Now to achieve the expected result in any work, testing is necessary/compulsory. 
Testing involves tests that  are used for predictions. Only through these tests, 
the level of proficiency of the students is to be evaluated. Testing also helps the 
teacher to know what the learner has learnt and thus, it helps him to teach effectively. 
Test and evaluation also help teachers obtain in preparing the teaching materials for 
the preparation. 
To Many linguists and educationalists tests reflect the teaching process. Soles 
(1983, p. 168) states that: “specific aspects to be tested should be assessed as 
separate items, although ability in isolated areas does not indicate overall ability to 
handle the language.” 
A first serious attempt to study the advantage and disadvantage of language 
test in India was made during the first National Workshop cum Seminar organized by 
the Central Institute of Indian Languages, Mysore in 1972. Since then enough work 
has been done in this field by organizations like the Institute of Psychological and 
Educational Measurement, Allahabad, Central Institute of English and Foreign 
languages, Hyderabad, National Council of Educational Research and Training, New 
Delhi., Central Institute of Hindi at Agra and at C.I.I.L. Mysore. 
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The non-academic organizations like Institute of Banking Personnel Selecting 
and Staff Selection and Staff Selection Commission which are responsible for 
recruitments have prepared question banks in English and Hindi. 
The Central Institute of Indian Languages, Mysore conducted a National 
Workshop on "preparation of tests in Indian Languages" at Bhubaneswar in 
November, 1985 and guidelines for the preparation of proficiency tests were prepared; 
language proficiency tests in all the major Indian Languages have been prepared by 
now.  
However, all the concerned agencies have concentrated mainly on the of 
language proficiency tests and their one and only aim has been to  measure 
proficiency of students/candidates for such purposes as admissions, jobs , training and 
evaluation of language courses. Not much has been done in the preparation of 
prognostic and diagnostic tests, which form an important part of second/foreign 
language courses. Whatever; the materials are available need to be tested further for 
their effectiveness, thereby to improve the test construction. 
In this regard, the Central Institute of Indian Languages holds the leading 
positions and already conducted more than 60 workshops across the country, and 
produced nearly about 50 volumes of research materials in various Indian languages, 
conceived and formulated the National Testing Service (NTS) in pursuance of the 
provisions contained in the NPE 1986, NPE RC 1990, &CABE 1992. This multi-core 
project of national importance is being implemented with the approval of the Central 
Planning Commission and the Ministry of Human Resource Development (language 
division) through 3 Task Groups with 51 personnel and 60 field units across 16 
states/UTs of the country, as an extension scheme of the CIIL. The NITS also helps to 
make inter and intra language capability and the individual’s competence in terms of 
aptitude, achievement and proficiency on a common scale in the contexts of 
NL/SL/FL for the purposes of admission, certifications, and employment. Finally we 
may also add tests of language proficiency of Urdu the proficiency test series brought 
out by CIIL. The materials developed in three sub-series. (1) Proficient test series, 
programme Evaluation Questionnaire series, and General Ability Test Series. Item 
resource developments for the construction of proficiency tests at the level of standard 
X are included in the ‘Proficiency Test Series.’ The original suggestions to create a 
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series of studies come from the Ministry at the instance of the then Minister of HRD 
(1989). The work initiated accordingly, continued for several years to give a coverage 
in all the fourteen major Indian languages. Urdu, Assamese, Bengali, Gujarati, Hindi, 
Kannada, Kashmiri, Malayalam, Marathi, Oriya, Punjabi, Sindhi, Tamil and Telugu. 
There is a varying perception about language proficiency. It was expected to 
(i) highlight how mastery is acquired when a well-founded course of study involving 
language competence, cultural insight and literary acquaintances is completely based 
on the area to be tested and to be developed. (ii) Reflection of whether a candidate has 
mastered specific skills and content deemed prerequisites for a job. (iii) A tool used 
for predicting how well an individual, after certain number of years of normal 
education can communicate in a content-free and context free manner across a wide 
variety of situations. Such a measure would test the knowledge of language in use 
abstracted from content based instruction. 
The series employs a common frame and the common point such as main idea, 
sequence, cause and effect influence are quite innovatively cultivated. Divided into 
seven parts, the tests focus on the area, such as reading comprehension, lexical skill,  
structure of language, writing and composition, listening comprehension. 
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4.6. URDU READING AND WRITING ASSESSMENT PROJECT 
Submitted on 26th January 2009. Prepared by Sachokokamioka, center for 
applied  second language studies with support from the south Asian language resource  
center (SALRC) at the university of Chicago, the center for applied second language 
studies (CASLS) at the university of Oregon has develop Urdu computerized 
assessment of proficiency (CAP) for reading and writing skills. CAP is a web –based 
assessment build to benchmark characterizing proficiency levels that are compatible 
with ACTFL and ILR scales. 
Urdu CAP is based on the successful model CASLS developed .Many of the 
test items developed for CAP are licensed  by Avant assessment and delivered 
operationally under the STAMP (standards-based  measurement of proficiency ) . 
Urdu STAMP will be the first national standards-based proficiency assessment of 
Urdu .CASLS designed this reliable, accessible and affordable test to measure student 
proficiency, to clarify instructional goals and outcomes and to systematically improve 
Urdu language education. 
Description of the assessment  
Urdu CAP is delivered through the internet without the need for any special 
software. It provides a general overall estimate of a student’s proficiency in 
interpretive reading and presentational writing skills and presents a snapshot of 
literacy skills based on a relatively short number of tasks .as such ,CAP is not a 
substitute for the judgment of an experienced classroom teacher .CAP can be used 
effectively .however ,to gauge general literacy proficiency at the end of  a course for 
summative assessment .because it is consistent with the widely used ACTFL and ILR 
proficiency scales ,it can provide a common touchstone for comparison at the school, 
district or state level. 
Content and structure of CAP  
Urdu CAP consists of two sections: 
• interpretive reading 
• presentational writing 
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the reading section consists of multiple-choice items, and the test apparatus scores 
items automatically. In the writing section ,the computer captures student 
performance  data and saves it to a database for later human scoring .sections are 
scored separately and can be delivered in a modular fashion .there is no aggregate 
score on CAP. 
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RESEARCH METHODOLOGY AND ANALYTICAL 
PROCEDURE 
 
 This chapter attempts to describe the method of data collection and analysis of 
the data. The chapter is divided into four sections. In the First Section data collection 
method is described. Section Two examines the test questions to determine the 
language skills and the elements that are tested. In the Next Section content (both 
thematic and linguistic) of questions are analysed, whereas the last Section 
scrutinizes  the limitation of Urdu proficiency tests that are under considerations. This 
section assesses the skills and levels left unmeasured and the techniques used for 
testing the desired skills and levels.  
SECTION 1 
5.1 DATA COLLECTION 
 For the present study 50 test/examination papers of language proficiency in 
Urdu have been perused. The test papers for classes 5th, 6th, 7th and 8th have been 
collected for this purpose. From the following five reputed schools of Aligarh. 
1. Aligarh Public School (APS) 
2. Zakir Husain Model Senior Sec. School (ZHMSSS) 
3. Saifuddin Tahir School (STS) 
4. Siraj ul Niswan College (SNC) 
5. AMU Abdullah Girl High School (AMU AGHS) 
This study covers the period from 2009-2012. Besides, question papers of 
examinations and tests, text-book exercises have also been critically analysed. 
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SECTION 2 
   5.2.   LANGUAGE SKILLS AND LEVELS COVERED BY THE TESTS 
It is surprising that language testing in Urdu at school level even today follows 
to a large extent the traditional methods of language testing. An examination of 
language test papers shows that different examination papers assess only some aspects 
of language ability, whereas they neglect some others. It is stressed that no single 
paper of language testing in Urdu represents all linguistic skills, such as 
comprehension, speaking, reading and writing. These language tests are constructed 
in accordance with the traditional methodology of measuring language skills. It shows 
that the teachers who are responsible for the construction of language tests seem to be 
rather unaware of standardized methods of language testing. 
5.3.  TESTING READING SKILL 
Reading skill is an important language skill. This skill is covered in the 
examination papers of all the classes. The questions intended for assessing reading 
comprehension aim to test candidates ability to read and understand what is "Stated' 
or 'Implied" by the written passage. 
The passage are not given in question papers as such but they are from the part 
of the text or lesson in the textbook prescribed for them. The questions are detailed 
they ask directly about informational content of the text book. Measuring reading 
skills involves the visual identification of all the alphabets or written characters of the 
language concerned in its different shapes, and in different combination such as initial 
medial and final and also combination of letters with another letter (or letters) to form 
words and combination words to form sentences.   
:ﮯﺌﯿﮭﮑﻟ باﻮﺟ ﺢﯿﺤﺻ  ﮯﮐ تﻻاﻮﺳ ﻞﯾذ ہﺟرﺪﻨﻣ 
.۱  ﺟارہ ؟ ﮯﮭﺗ ﮯﮨر ﻞﮩﮢ ںﺎﮩﮐ یرﺎﻤﮑﺟار روا 
.۲ ؟ ﺎﮭﺗ ﺎﮨر ﺎﺟ ںﺎﮩﮐ ہﻠﻓﺎﻗ 
 .۳ ؟ اﻮﮨ لﺎﺣ ﺎﯿﮐ ﺎﮐ ںﻮﻟاو ﺮﮭﮔ ﺮﭘ یرﺎﺘﻓﺮﮔ ﯽﮐ ﺐﺣﺎﺻ ںﺎﺧ 
 
 
69 
.۴ ؟ ﮟﯿﮭﺗ ﯽﺗﺮﮐ مﺎﮐ ﺎﯿﮐ ﺎﯿﮐ ﮯﮐ ﺮﮭﮔ ﮯﻨﭘا ہﻤﻄﻓﺎﺑ ﯽﺑ ﯽﺑ 
.۵  ںﺎﮩﮐ دازآ ﺎﻧﻻﻮﻣ؟ ﮯﺋﻮﮨ اﺪﯿﭘ 
.۶ ؟ ﺎﯾآ ﺮﺗ ںﻮﯿﮐ ﻮﮐ ﯽﺟ ﯽھﺪﻧﺎﮔ ﺮﭘ ںورودﺰﻣ ﯽﺧاﺪﻟ 
.۷ ؟ اﻮﮨ شﻮﺧ حﺮط ﺲﮐ اڑﻮﮭﮐ ﺮﮐ ﻞﻣ ﮯﺳ یرﺎﮑﺷ 
.۸ ؟ ﺎﯿﮐ رﺎﯿﺘﺧا ہﻘﯾﺮط ﺎﯿﮐ ﺎﮐ ﮯﻧ ﺮﮐ ﺖﺤﯿﺼﻧ ﮯﻧ وﺮﮩﻧ تﮉﻨﭘ 
.۹ ؟ ﺎﮭﺗ ﻼﮑﻧ ﺮﭘ ﺮﻔﺳ ﮯﮐ ﮏﻠﻣ ﺲﮐ ﺮﮔادﻮﺳ 
.۱۰ ؟ﯽﻨﺑ ﮟﯿﻣ ںﻮﻧد ﮯﻨﺘﮐ ﻦﯿﭼ راﻮﯾد 
.۱۱ ﮐ هﺎﮔ مارآ یﺮﺧآ ﯽﮐ ﯽﻠﻋ تﺮﻀﺣ؟ ﮯﮨ ﺮﭘ ںﺎﮩ 
.۱۲ ؟ﺎﮩﮐ ﺎﯿﮐ ﮯﺳ ﮯﭽﺑ ﮯﻧ ﻮﻨﮕﺟ روا ؟ﺎﮩﮐ ﺎﯿﮐ ﮯﺳ ﻮﻨﮕﺟ ﮯﻧ ﮯﭽﺑ 
 
5.4 TECHNIQUES FOR MEASURING READING COMPREHENSION              
5.4.1. Multiple Choice Tests and their Importance 
Multiple choice tests belong to objective tests. According to Halliday, 
(1966:219), "an objective test is one in which marks are gained (or lost, as the case 
may be) solely by reference to the subject's performance in such a way that all 
examiners would agree on the apportioning marks". In multiple choice Tests, the 
answer is given along with the test with four alternatives and the candidate is simply 
required to indicate the correct answer with a tick or a number. Multiple choice tests 
are easily marked. 
Merits of Multiple choice Tests. 
1.  A test item containing several multiple choice type questions can test entire range 
of linguistic contents as well as literary content of the given passage within a short 
period of time. 
2.  A test containing the multiple choice items can cover more aspects as compared to 
the subjective test, and can also be evaluated within a short period of time. 
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 stseT eciohC elpitluM fo stiremeD
 no stneduts eht fo egdelwonK eht gnitset rof lufesu era stseT eciohc elpitluM .1
 dna evitcudorp tset ot erusaem a edivorp ton od yeht tub egaugnal fo stcepsa suoirav
 eht ni nevig si hpargarap eht ,lliks gnidaer gnitset fo ledom siht nI .ytiliba evitaerc
 eht hpargarap nevig eht fo gnidaer tnelis fo sisab eht no dna ,flesti repap noitseuq
  .snoitseuq niatrec ylper ot deksa era seenimaxe
 taht yaw a hcus ni dengised era dna txet nevig eht fo sisab eht no tes era snoitseuq ehT
 .seenimaxe eht fo )ytiliba( lliks gnidaeR eht tset ylluf yeht
 )saw( IV ssalc rof debircserp koob txet udrU morf nekat neeb sah egassap gniwolloF
 .)9002( ihleD weN ,TRECN eht yb deraperp
  ﺗﮑﺮار ﺳﮯﺑﺤﺚ و 
ب آدﻣﯿﻮں ﮐﯽ ﻣﺠﻠﺲ ﻣﯿﮟ ﺑﮭﯽ آﭘﺲ ﻣﯿﮟ اﺳﯽ طﺮح ﺗﮑﺮار ﮨﻮ ﺗﯽ ﮨﮯ ﺬﻧﺎﻣﮩ
۔ ﭘﮩﻠﮯ ﺻﺎﺣﺐ ﺳﻼﻣﺖ ﮐﺮ ﮐﺮ آﭘﺲ ﻣﯿﮟ ﻣﻞ ﺑﯿﮣﮭﺘﮯ ﮨﯿﮟ ﭘﮭﺮ دھﯿﻤﯽ دھﯿﻤﯽ 
ﺑﺎ ﭼﯿﺖ ﺷﺮوع ﮨﻮ ﺗﯽ ﮨﮯ ۔ اﯾﮏ ﮐﻮﺋﯽ ﺑﺎت ﮐﮩﺘﺎﮨﮯ دوﺳﺮا ﺑﻮﻟﺘﺎﮨﮯ ۔ واه 
ﻢ ﮐﯿﺎ وه ﺑﻮﻟﺘﺎ ﮨﮯ: "ﺗ ﯾﻮں ﻧﮩﯿﮟ ﯾﻮں ﮨﮯ ، وه ﮐﮩﺘﺎ ﮨﮯ واه ﺗﻢ ﮐﯿﺎ ﺟﺎﻧﻮ
ﺟﺎﻧﻮ" دوﻧﻮں ﮐﯽ ﻧﮕﺎه ﺑﺪل ﺟﺎﺗﯽ ﮨﮯ ۔ ﯾﻌﻮری ﭼﮍھ ﺟﺎﺗﯽ ﮨﮯ رخ ﺑﺪل 
ﺟﺎﺗﺎ ﮨﮯ ۔ آﻧﮑﮭﯿﮟ ڈراوﻧﯽ ﮨﻮ ﺟﺎﺗﯽ ﮨﯿﮟ ﺑﺎ ﭼﮭﯿﮟ ﭼﯿﺮ ﺟﺎ ﺗﯽ ﮨﯿﮟ داﻧﺖ ﻧﮏ 
ﭘﮍﺗﮯ ﮨﯿﮟ ﺗﮭﻮک اڑﻧﮯ ﻟﮕﺘﺎ ﮨﮯ۔ ﺑﺎ ﭼﮭﻮں ﺗﮏ ﮐﻒ ﺑﮭﺮ آﺗﮯ ﮨﯿﮟ ﺳﺎﻧﺲ 
ﺣﻠﻮی ﭼﻠﺘﺎ ﮨﮯ ، رﮔﯿﮟ ﺗﻦ ﺟﺎ ﺗﯽ آﻧﮑﮭ، ﻧﺎک، ﺑﮭﻮں ﮨﺎ ﺗﮭ ﻋﺠﯿﺐ ﺣﺮﮐﺘﯿﮟ 
ﻧﮯ ﻟﮕﺘﯽ ﮨﯿﮟ۔ ﻋﻨﯿﻒ ﻋﻨﯿﻒ آوازﯾﮟ ﻧﮑﻠﻨﮯ ﻟﮕﺘﯽ ﮨﯿﮟ۔ آﺳﺘﯿﻦ ﭼﮍھﺎ ﮨﺎﺗﮭ ﮐﺮ 
ﭘﮭﯿﻼ، اس ﮐﻮ ﮐﺮوان اس ﮐﮯ ﺑﺎﺗﮭ ﮨﯿﮟ اور اس ﮐﯽ داڑھﯽ اس ﮐﯽ ﻣﮣﮭﯽ 
ﮐﺮ ﮐﺮ ﭼﮭﮍادﯾﺎ ﺗﻮ ﻏﺮاﺗﮯ  ؤﻣﯿﮟ ﻟﭙﺎڈﮔﯽ ﮨﻮﻧﮯ ﻟﮕﺘﯽ ﮨﮯ ﮐﺴﯽ ﻧﮯ ﺑﯿﭻ ﺑﭽﺎ
ﮨﻮﺋﮯ اﯾﮏ ادھﺮ ﭼﻼ ﮔﯿﺎ اور ادھﺮ اور اﮔﺮ ﮐﻮﺋﯽ ﮐﯽ ﺑﯿﭻ ﺑﭽﺎو ﮐﺮﻧﮯ 
ا ﺗﻮ ﮐﻤﺰور ﻧﮯ ﭘﭧ ﮐﺮ ﮐﭙﮍے ﺟﮭﺎڑ ﺳﮯ ﺳﺮ ﺳﮩﻼﺗﮯ اﭘﻨﯽ راه  واﻻﻧہ ﮨﻮ
 ﻟﯽ ۔
 ﮐﺎ ﻧﺸﺎن ﻟﮕﺎﯾﺌﮯ ۔ )√( ﺳﻮال ۔ ﺻﺤﯿﺢ ﺟﻮاب ﭘﺮ
ﻧﺎﻣﮩﺬب آدﻣﯿﻮں ﮐﯽ ﻣﺠﻠﺲ ﻣﯿﮟ ﺑﮭﯽ اﺳﯽ طﺮح ﺗﮑﺮار ﮨﻮ ﺗﯽ ﮨﮯ" ﺟﺲ  "
  طﺮح
  دو ﺟﺎﻧﻮر ﻟﮍﺗﮯ ﮨﯿﮟ ( ۱)
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)۲( ﮟﯿﮨ ﮯﺗﮍﻟ ﮟﯿﻣ ﺲﭘآ ﮯﺘﮐ  
)۳( ﮟﯿﮨ ﮯﺗﮍﻟ ﮟﯿﻣ ﺲﭘآ ﻦﻤﺷد  
)۴(   ﮏﯾا ﺖﺳودﮟﯿﮨ ﮯﺗﮍﻟ ﮯﺳ ےﺮﺳود  
5.4.2. Cloze Test 
 The term 'Cloze' is derived from Gestalt concept of ''closure". It refers to 
tendency to complete a structured whole by filling a missing gap.  
W.L. Taylor developed and improved upon cloze test in 1953 for testing reading skill. 
This test was designed to know as to how much a student understands after reading a 
given text. 
In a reading skill test based on the cloze testing procedure, the student would 
have to write the appropriate word in the blank space. 
Merits of the Cloze Test: 
1.  It serves as a good measure to test reading comprehension in a second language 
situation. 
2.  It is an interesting and a very easy technique of checking certain important 
aspects of reading comprehension. 
3.  It may be used for evaluating oral as well as written materials. 
Demerits of the Cloze Test: 
In a cloze test procedure for testing reading skills a word is deleted from the 
text mechanically. The deleted word may be. a content word or a function word 
pertaining to certain grammatical categories. When the deleted word belongs to a 
grammatical category, the student would be tested on his/her comprehension of the 
passage as well as the knowledge of grammar; 
The following passage is from a test prepared for class 5th by the NCERT, 
New Delhi. 
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 Read the following passage carefully and supply the word missing in the 
blanks of the passage: 
لاﻮﺳ   ﻮﮐ ﮏﻠﻣ ﮟﯿﻣ ﻦﺟ ﮟﯿﮨ ﮏﯾا ﮯﺳ ﮟﯿﻣ ﺎﻤﻨﮨر ےﮍﺑ نا ےرﺎﻤﮨ وﺮﮩﻧﺎﭼ ﺎﭼ
......... ﮟﯾد ںﺎﯿﻧد ﺎﺑﺮﻗ ﮯﺌﻟ ﮯﮐ ﮯﻧاﺮﮐ 
  تﮉﻨﭘ مﺎﻧ ارﻮﭘ ﺎﮐ نا.........ﺎﮭﺗ  
    ﮯﮐ نﺎﺘﺳوﺪﻨﮨ ﻮﮨ ﻮﺗ ﻮﮨ دازآ ﮏﻠﻣ.........۔ ﮯﺋ ﻮﮨ 
  ﮟﯿﻣ ںﻮﯿﺴﺘﮨ ﻢﯿﻈﻋا ﯽﮐ ﺎﯿﻧد رﺎﻤﺷ ﺎﮐ نا.........۔ ﮯﮨ 
 
1  دازآ 
2  وﺮﮩﻧ لﻻ ﺮﮨاﻮﺟ 
3  ﻢﻈﻋاﺮﯾزو 
4  ﮯﺳ 
5.5.  TESTING WRITING SKILL 
Writing is one of the four basic language skills. This skill involves the 
movement of hand in the formation of various alphabets and their combinations. A 
person cannot be an expert in language without having mastered the four basic 
language skills that are listening comprehension, speaking, reading and writing. As 
Lado (1961:248) suggests, "writing a foreign language is the ability to use the 
language and its graphic representation productively in ordinary writing situations ". 
To test this skill various tests are designed which test the candidate's ability to 
communicate through writing and to organise such writings in a logical sequence that 
is appropriate for the communication. 
The coverage of this skill is not made properly at schools. Questions which are 
designed to measure this skill are very much limited in nature and they are asked 
generally at the primary level. At the middle level attention is paid to the question 
such as idioms and proverbs, letter writing and composition, precis writing.  
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5.6.  TECHNIQUES FOR TESTING WRITING SKILL 
5.6.1.  Completion Technique:  
This technique tests punctuation, spelling vocabulary etc, objectively. It 
consists of providing an incomplete piece of writing and students are asked to 
complete it. 
The Following are some examples of questions given to classes (V to VIII) inclusive  
لاﻮﺳ ۱۔  ا هﺎﺷدﺎﺑ ﮯﮐ ﮯﻧﺎﻣز ﮯﻠﮩﭘ_______  
 ۲  ۔ ﺎﮐ ﺎﯾﺎﺤﻋر ﯽﻨﭘا مدﺮﮨ ﮟﯿﮩﻧا ۔ ﮯﮭﺗ ﮯﺗ ﻮﮨ _________ 
 ۳  ۔ ۔ ﮯﯿﻟ ﮯﮐ ﮯﻨﻧﺎﺟ __________ ﺎﮐ سا ۔ ﺎﮭﺗ ﺎﺘﮨر 
 ۴ ۔  ﮯﺳ ﺖﮩﺑ ۔ ﮯﮭﺗ ﮯﺗ ﺮﮐ _________ حﺮط حﺮط حﺮط_______ 
 ۵ ۔ ۔ ﮯﺗ ﺎﺟ ﻞﮑﻧ ﺮﮐ لﺪﺑ _________ تار ہﮐ ﮯﮭﺗ ﮯﺳا ﻮﺗ 
 ۶ﮯﺌﻟ ________ ﯽﮐ ﺐﺳ ﺮﮐ مﻮﮭﮐ ﮯﯿﭼ ﻮﮐ ﮯﯿﭼ ﻮﮐ ﯽﻠﮔ ﯽﻠﮔ ۔ ﮯﮭﺗ ۔ ۔ 
 
5.6.2. Formation of Word by Supplying the Missing Graphemes. 
This technique is very useful for testing students’ ability to write the spelling 
and language correctly. To test the completion of graphemes, we omit the problem 
letters and define the word by context. Therefore we can say that this method is used 
to test whether the student is able to draw the shapes of particular letter correctly. The 
following are some examples of this technique that requires students to supply the 
missing letter or letters to sentences as follow: 
 
لاﻮﺳ ۱۔   + خ ﮯﮭﺠﻣ ﮯﻧ سا _______ ۔ ﺎﮭﮑﻟ 
 ۲ ۔  ﮟﺌﯾﺎﺑ ﮯﮐ کﮍﺳ _______ ۔ ﮯﮨ ںاﻮﻨﮐ+ف +ر + 
 ۳ ۔  ﯽﮐ ﮯﺴﯿﭘ ﮟﯿﮩﻤﺗ ﺎﯿﮐ _______۔ ﮯﮨ ت +ر +و +ر 
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 ۴ ۔  +و +ا _______؟ ر +ا + 
 ۵ ۔  +ر + ف _______ی + 
 ۶۔   _______م +ل + 
5.6.3. Combination of Graphemes 
In Urdu letters assume different shapes at initial, medial and final position of 
words, while they are written with other graphemes in connected writing. Therefore 
we can say that knowledge of these various shapes of different graphemes of Urdu is 
very essential to the learner of Urdu. Without the proper knowledge of these different 
shapes of Urdu Graphemes, they may not be able to write Urdu language correctly. In 
this technique, the task of students is to write them as they thought to be written in 
their connected form. 
The Following is an assignment given to students of class VI 
 لاﻮﺳ ۔ ﮯﺌﯿﮭﮑﻟ ﺮﮐ ڑﻮﺟ ﻮﮐ فوﺮﺣ ﻞﯾذ ہﺟرﺪﻨﻣ 
 ۱۔  ق +ا +ر +و +ا .............. =  
 ۲۔ ب+ا+ت+ک  .............. = 
 ۳ ۔ ب +د+ا  .............. = 
 ۴۔  ت+ق+و  .............. =   
 ۵۔  د+ا+ز+آ  .............. =  
 ۶ ۔ ی+د+ر+و .............. = 
 ۷۔  و+د+ا+ج .............. = 
 ۸ ۔ ق+ر+و .............. = 
 ۹ ۔ ر+و+ا+د .............. = 
 ۱۰ ۔ ن+ز+و .............. = 
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5.6.4 Spelling 
In order to test spelling. The teacher ascertains whether the students are able to 
supply the appropriate graphemes. To test the 'spelling' we omit the letters from the 
word and the meaning of the word is determined through the context. The missing 
letter is supplied according to the correct meaning of the context. 
The following assignment is illustrative of this test 
Q Read the following words carefully and supply the missing letters to them.  
_________+ م+ل ۔۱ 
 _________ا+ت+  ۔۲ 
  +پ _________+ی   ۔۳ 
+د_________ت+ا +   ۔۴ 
Another way of testing the spelling is to construct multiple choice test in which a 
particular word is written with four types of spelling. Out of which only one is 
correct. The student is asked to tick the word with correct spelling. 
Q ﺮﭘ ﻆﻔﻟ ﮯﻟو ﻼﻣا ﺢﯿﺻ (√) ۔ ﮯﺌﯾﺎﮕﻟ نﺎﺸﻧ ﺎﮐ 
۱ ۔ لﺎﺴﻣ  
 ۲ ۔ لﺎﺜﻣ 
 ۳ ۔ لﺎﺼﻣ 
 ۴ ۔ لﺎﺸﻣ 
۲۔ 
  ۔ا ﺖﯿﺼﯿﺣ 
 ۲ ۔ ﺖﯿﺸﯿﺣ 
  ۳ ۔ ﺖﯿﺴﯿﺣ  
 ۴ ۔ ﺖﯿﺜﯿﺣ 
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 ۔۳
 ﺻﻼﮨﯿﺖ ۔ ۱ 
 ﺛﻼﮨﯿﺖ ۔ ۲ 
 ﺳﻼ ﺣﯿﺖ ۔ ۳ 
 ﺻﻼﺣﯿﺖ ۔ ۴ 
  ۔۴
 ﺗﺒﯿﺖ ۔ ۱ 
 طﺒﯿﺖ ۔ ۲ 
 طﺒﯿﻌﺖ ۔ ۳ 
 ﺗﺒﯿﻌﺖ ۔ ۴ 
  ۔۵
  اﺳﺘﻘﺒﺎل ۔ ۱ 
 اﺛﺘﮑﺒﺎل ۔ ۲ 
 اﺳﻄﻐﺒﺎل ۔ ۳ 
 اﺳﻄﮑﺒﺎل ۔ ۴ 
 ,IIV ,IV sessalc fo srepap noitseuq morf nekat snoitseuq emos era gniwolloF
 .slliks gnitirw gnitset rof IIIV
  اﯾﮏ ﺳﮯ ﭘﭽﺎس ﺗﮏ ﮔﻨﺘﯽ ﻟﮑﮭﺌﮯ ۔  ۱ﺳﻮال۔
 ﺗﯿﻦ ﺣﺮﻓﯽ دس اﻟﻔﺎظ ﻟﮑﮭﺌﮯ ۔  ۲ﺳﻮال۔
 ﮐﻮﺋﯽ ﭘﺎﻧﭻ ﭘﺎﻟﺘﻮ اور ﭘﺎﻧﭻ ﺟﻨﮕﻠﯽ ﺟﺎﻧﻮرں ﮐﮯ ﻧﺎم ﻟﮑﮭﺌﮯ۔ ۳ﺳﻮال۔
 ﮐﺴﯽ اﯾﮏ ﻋﻨﻮاں ﭘﺮ ﻣﻀﻤﻮن ﻟﮑﮭﺌﮯ۔ ۴ﺳﻮال۔
 ﺟﮭﻮٹ ﺑﺮی ﻋﺎدت ﮨﮯ ۔ ۔۱
 ﮨﻤﺎرے ﺗﮩﻮار۔ ۔۲
 
 
 77
۔لاﻮﺳ۵ ۔ﮯﺌﯿﮭﮑﻟ مﺎﻧ ﮯﮐ ںﻮﻨﮩﯿﻣ روا ںﻮﻧد ﭻﻧﺎﭘ ﯽﺋ ﻮﮐ 
۔لاﻮﺳ۶ ۔ﮯﺌﯿﺠﯾد ع ﻼطا ﯽﮐ یرﺎﯿﺗ ﯽﮐ نﺎﺤﺘﻣا ﺮﮐ ﮭﮑﻟ ﻂﺧ ﻮﮐ ﺖﺳود ﯽﻨﭘا 
۔لاﻮﺳ۷  مﺎﻧ ﮯﮐ ﭻﻧﺎﭘ ﮯﺳ ﮟﯿﻣ نا ﺎﯿﻟ ہﺼﺣ ﮟﯿﻣ ﮏﯾﺮﺤﺗ ﯽﮐ یدازآ ﮯﻧ ںﻮﮔﻮﻟ ﻦﺟ
۔ﮯﺌﮭﮑﻟ 
۔لاﻮﺳ۸ ۔ﮯﺌﮭﮑﻟ مﺎﻧ ﮯﮐ ﯽﻧﺎھﺪﺟار ﯽﮐ ںﻮﮑﻠﻣ ﻞﯾذ ہﺟرﺪﻨﻣ 
۱۔ ۔ﯽﻧﺎھﺪﺟار ﯽﮐ لﺎﭙﯿﻧ 
۲۔ ۔ ﯽﻧﺎھﺪﺟار ﯽﮐ ناﺮﯾا 
۳۔ ۔ﯽﻧﺎھﺪﺟار ﯽﮐ نﺎﺘﺴﻧ ﺎﻐﻓا 
۴۔ ۔ﯽﻧﺎھﺪﺟار ﯽﮐ نﺎﺘﺴﻠﮕﻧا 
۵۔ ر ﯽﮐ ہﮑﯾﺮﻣاا۔ﯽﻧﺎھﺪﺟ 
 
These tests do not pay much attention to comprehension, because mostly 
students are native speakers of Urdu. students are coming from Urdu speaking 
community, so this skill with them is taken for granted. Mostly language teachers 
assume that every student has mastery over this skill simply because he comes out of 
the community of the native speakers. 
5.7. TESTING THE LANGUAGE AT LEXICAL GRAMMATICAL AND 
SEMANTIC LEVELS 
Testing Lexical Skill (Vocabulary) 
Test of lexical skill is constructed to assess the students knowledge of 
Vocabulary and to see how they use Vocabulary. Questions on vocabulary are put to 
candidates with a view to examining their range and command of Urdu Vocabulary. 
5.7.1. Word Meanings 
It is one of the most important methods of testing the lexical skill of the 
students. This part of tests assesses the students’ knowledge of vocabulary and their 
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ability to use them appropriately. In question papers a number of words are given for 
testing word meaning.  
The following are some questions on word meaning taken from the test papers 
for classes V,VI,VII and VIII (2009-2012). 
Q۔ﮯﺌﯿﮭﮑﻟ ﯽﻨﻌﻣ ﮯﮐ ظﺎﻔﻟا ﻞﯾذ ہﺟرﺪﻨﻣ ۔ 
۱۔  اﺪﺘﺑا 
۲۔ ﺖﺟ ﺎﺣ 
۳۔ روﻻد 
۴۔ هﺪﯿﻘﻋ 
۵۔ ہﻓﺎﺻ 
۶۔ گور 
۷۔ شروﺮﭘ 
۸۔ راﻮﺷد 
۹۔ نزو 
۱۰۔ ﺎﺠﺘﻟا 
۱۱۔ ﺎﻧﺮﮐ لﻮﺻو  
۱۲ ۔ ہﺑﻮﺼﻨﻣ 
۱۳ ۔ رﻮﭼ مﺎﮐ 
۱۴۔ زاوﺮﭘ 
۱۵۔ ﺎﻧﺮﮐ ﺐﺼﻧ  
۱۶ ۔ هدﺎﺸﮐ 
۱۷۔  ہﻨﯿﮕﻧ 
۱۸ ۔ بﺎﺘﻓآ 
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۱۹۔ ﺎﻧﺮﮐدﺎﺠﯾا  
۲۰ ۔ ﺎﻨﭙﺳ 
5.7.2. Antonyms 
Antonyms also play a very important role in measuring the vocabulary skill of the 
students. Antonym word means the opposite of another word. It helps to form 
important questions about language testing at school level. 
The following are some examples of questions on antonyms given to classes V,VI, 
VII, VIII (2009-2011). 
: لاﻮﺳ ۔ﮯﺌﯿﮭﮑﻟ دﺎﻀﺘﻣ ﮯﮐ ظﺎﻔﻟا ﻞﯾذ ہﺟرﺪﻨﻣ 
۱۔ ﮏﯿﻧ 
۲۔ ﯽﺿرﺎﻋ 
۳۔ سﺎﮭﮣﻣ 
۴۔ ماﻮﻋ 
۵۔ ﯽﺑﻮﺧ 
۶۔ رﻮﻄﺘﻣ 
۷۔ نﺎﻨﯿﻤطا 
۸۔ دﻮﺟﻮﻣ 
۹۔ ﺮﺿﺎﺣ 
۱۰۔ تﺮﻔﻧ 
لاﻮﺳ۔  ظﺎﻔﻟا دﺎﻀﺘﻣ ﮯﻟاو ﮯﻧآ ﮟﯿﻣ ںﻮﮩﮕﺟ ﯽﻟﺎﺧ ﯽﮐ ںﻮﻠﻤﺟ ﮯﺌﻠﯿﮐ ظﺎﻔﻟا هﺪﯿﺸﮐ
) ﺮﭘ√۔ ﮯﺌﯾﺎﮕﻟ نﺎﺸﯾ ( 
۱۔ ﮯﮨ ﺎﺗ ﺎﺟ ﻮﮨ ۔۔۔۔۔۔۔۔۔ ہﮑﻠﺑ ﮟﯿﮩﻧ ﻦﺷور ﻞﺒﻌﺘﺴﻣ ﮯﺳ ںﻮﻣ ﺎﮐ ےﺮﺑ ۔ 
 )۱ (  ﺰﯿﻌﺗ  )۲(  ﮏﯾرﺎﺗ  )۳( هﺎﯿﺳ  )۴(  ﻒﯿﻠﮑﺗ
هد  
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۲ ﮟﯿﻣ ﻒﺻ ﯽﮐ زﺎﻤﻧ ۔ﺎﺗ ﻮﮨ ﮟﯿﮩﻧ زﺎﯿﺘﻣا ﯽﺋﻮﮐ نﺎﯿﻣرد ﮯﮐ ۔۔۔۔۔۔۔۔۔ و صﺎﺧ 
 )۱( ﺮﯿﻣا  )۲ ( ﺐﯾﺮﻏ  )۳ ( مﺎﻋ  )۴ (مﺎﻤﺗ  
۳۔ ﮯﮨ ۔۔۔۔۔۔۔۔۔۔ ہﮑﻠﺑ ﮟﯿﮩﻧ ﯽﻣدآ ﻒﯾﺮﺷ ﮏﯾا هو ۔ 
 )۱( مﺮﺷ ﮯﺑ  )۲ (شﺎﻌﻣ ﺪﺑ  )۳ (تاذﺪﺑ  )۴ (باﻮﺟ 
لاﻮﺳ ۔۔ ﮯﺌﯿﮭﮑﻟ دﺎﻀﺘﻣ ﮯﮐ ظﺎﻔﻟا ﻞﯾذ ہﺟرﺪﻨﻣ 
۱ ۔ ترﻮﺼﺑﻮﺧ  
۲ ۔ ﺖﺳود  
۳  ۔ یﺪﻠﺟ  
۴ ۔ نﺎﺳآ 
۵ ۔ ﻞﮑﺸﻣ  
۶ ۔ ﺖﻤﺴﻗ شﻮﺧ  
۷ ۔ ﻦﯿﻣز 
۸ ۔ طﻮﺒﻀﻣ 
۹ ۔ ﺎﭽﻧوا 
۱۰۔  ﻦﯾﺮﺗﺪﺑ  
5.8. Testing Structure of Language 
This part tests student's knowledge of structure of language and written 
expressions and his ability to make functional use of such knowledge, appropriate to 
different linguistic contexts. The knowledge of the structure of language is quite 
essential for a student who is learning a language. Without the knowledge of the 
structure of language candidates are unable to use language properly. To test the 
ability in the structure of language. The following types of tests are used: 
(a) sentence completion (b) error detection (c) Transformation  
(d) sentence comprehension and (e) formal grammar. 
 
 
81 
 noitelpmoC ecnetneS .1.8.5
  .sknalb eht gnillif yb secnetnes eht etelpmoc ot deksa era stneduts stset eseht nI
 noitseuq morf nekat neeb evah yeht gniwollof era stset fo epyt siht fo snoitseuQ
  .)2102-9002( IIIV ,IIV, IV ,V sessalc rof srepap
 ۔ ﺧﺎﻟﯽ ﺟﮕﮩﯿﮟ ﭘﻮری ﮐﯿﺠﺌﮯ۔ ﺳﻮال
ﮨﻮ ﺗﮯ ﺗﮭﮯ ۔اﻧﮩﯿﮟ ﮨﺮ دم اﭘﻨﯽ رﻋﺎﯾﺎ  .....................۔ ﭘﮩﻠﮯ زﻣﺎﻧﮯ ﮐﮯ ﺑﺎدﺷﺎه ۱
ﺟﺎﻧﻨﮯ ﮐﮯ ﻟﯿﮯ طﺮح طﺮح  .....................رﮨﺘﺎ ﺗﮭﺎ اس ﮐﺎ .....................ﮐﺎ
ﺗﻮ اﯾﺴﮯ ﺗﮭﮯ ﮐہ  .....................ﮐﺮ ﺗﮯ ﺗﮭﮯ ۔ ﺑﮩﺖ ﺳﮯ .....................ﮐﮯ
ﺑﺪل ﮐﺮ ﻧﮑﻞ ﺟﺎ ﺗﮯ ﺗﮭﮯ ۔ ﮔﻠﯽ ﮔﻠﯽ ﮐﻮ ﭼﮯ ﮔﮭﻮم ﮐﺮ  .....................رات ﮐﻮ 
 ﻟﮯ آﺗﮯ ﺗﮭﮯ ۔.....................ﺳﺐ ﮐﯽ
 ﺑﮭﺮﯾﺌﮯ ۔۔ ﺳﺎﻣﻨﮯ دﯾﺌﮯ ﮨﻮﺋﮯ ﻟﻔﻈﻮں ﺳﮯ ﺧﺎﻟﯽ ﺟﮕہ  ﺳﻮال 
 (ﮨﻤﺎﯾﻮں ۔ ﺑﺎﺑﺮ)ﻧﮯ ڈاﻟﮯ ۔ .....................۔ ﮨﻨﺪوﺳﺘﺎن ﻣﯿﮟ ﻣﻐﻞ ﺳﻠﻄﻨﺖ ﮐﯽ ﺑﻨﯿﺎد ۱
 (ﮨﻤﺎﯾﻮں ۔ اﮐﺒﺮ)اس ﺟﮕہ ﺑﺎدﺷﺎه ﺑﻨﺎ۔.....................۔ ﺑﺎﺑﺮ ﮐﯽ ﻣﻮت ﮐﮯ ﺑﻌﺪ۲
 ( اورﻧﮏ زﯾﺐ ۔ ﺷﯿﺮﺷﺎه ﺳﻮری)ﻧﮯ ﮨﻤﺎﯾﻮں ﭘﺮ ﺣﻤﻠہ ﮐﯿﺎ۔.....................۔۳
ﺳﻠﯿﻢ ۔ )ﺗﮭﺎ۔.....................۔ اﯾﮏ ﺳﻘﮯ ﻧﮯ اس ڈوﺑﻨﮯ ﺳﮯ ﺑﭽﺎﯾﺎ اس ﮐﺎ ﻧﺎم ۴
 ( ﻧﻈﺎم
 2.8.5
  :noitceteD rorrE ﻏﻠﻄﯿﻮں ﮐﯽ ﺷﻨﺎﺧﺖ
 ﮐﺎ ﻧﺸﺎن ﻟﮕﺎﺋﯿﮯ ۔)√( ﺟﮩﺎں ﻏﻠﻄﯽ ﮨﻮﺋﯽ ﮨﮯ اس ﻧﻤﺒﺮ ﭘﺮ۔ﺳﻮال
  اﮢﮭﺎﺋﯽ  ﻗﻠﻢ  ﭘﺮ ﻣﻮﺿﻮع  ﻧﮯ ﮨﺮ   ۔ ﻣﻮﻟﻮی ﻋﺒﺪاﻟﺤﻖ۱ 
 )d(  )c(  )b(  )a( 
 ﮨﻮﮔﯿﺎ ﻣﺤﯿﺮوم ﺳﮯ ﺳﺎﯾﮯ ﮐﮯ   ﺑﺎپ۔ وه ۲ 
 )d(  )c(  )b(  )a( 
 ﮨﮯ   ﮐﺮ ﮐﺘﺎ ﺑﺮق اور ۔ ﺑﺎدل ﮔﺮﺟﺘﺎ ﮨﮯ ۳ 
 )d(  )c(  )b(  )a( 
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 ﻧﺸﺎن ﻟﮕﺎﯾﺌﮯ ۔ )√( ۔ ﻣﻨﺪرﺟہ ذﯾﻞ ﮐﮯ ﺻﺤﯿﺢ ﻣﻀﮩﻮم ﭘﺮ ﺳﻮال
 ۔ اﻧﮭﻮں ﻧﮯ ﺧﻮب ﮐﻤﺎﯾﺎ اور ﺧﻮب ﺻﺮف ﮐﯿﺎ ۔۱ 
 اور ﺧﺮچ ﮐﯿﺎ ۔اﻧﮭﻮں ﻧﮯ ﮐﻤﺎ ﯾﺎ  )a( 
 اﻧﮭﻮں ﻧﮯ ﺟﻮﮐﻤﺎﯾﺎ اس ﺳﮯ ﮐﻢ ﺧﺮچ ﮐﯿﺎ ۔ )b( 
 اﻧﮭﻮں ﻧﮯ ﺑﮩﺖ ﮐﻤﺎﯾﺎ اور ﺑﮩﺖ ﺧﺮچ ﮐﯿﺎ ۔ )c( 
 اﻧﮭﻮں ﻧﮯ ﮐﻤﺎﯾﺎ ﻟﯿﮑﻦ ﺧﺮچ ﻧﮩﯿﮟ ﮐﯿﺎ ۔ )d( 
 اس ﺑﺎت ﮐﮯ ذرﯾﻌﮯ آپ ﻧﮯ اﭘﻨﮯ ﺧﯿﺎل ﮐﻮ ﻋﻤﻠﯽ ﺟﺎﻣہ ﭘﮩﻨﺎ ﯾﺎ ۔ ۔۲
 ﺟﻮ ﮐﮩﺎ وه ﮐﺮ د ﮐﮭﺎ ﯾﺎ ۔ )a(  
 ﺟﻮ ﺳﻮﭼﺎ ﺗﮭﺎ وه ﮨﻮا ۔ )b( 
 ﺟﻮ ﭼﺎﮨﺎ ﺗﮭﺎ وه ﮨﻮا ۔ )c( 
 .ﺟﻮ ﺑﺘﺎ ﯾﺎ ﮨﻮ ﮨﻮ )d( 
 4.8.5
 (noitamrofsnarTﺟﻤﻠﻮں ﮐﯽ ﺗﺒﺪﯾﻠﯽ)
 اس ﻧﮯ ﺳﺐ ﮐﺎ ﮐﺎم ﮐﯿﮯ ۔ﺳﻮال۔ 
 اس ﻧﮯ ﺳﺐ ﮐﺎ م ﮐﺮوارﯾﮯ ۔ )a( 
 اس ﮐﻮ ﮐﺴﯽ ﮐﺎم ﮐﺎ ﺧﯿﺎل ﻧﮩﯿﮟ آﯾﺎ ۔ )b( 
 اس ﻧﮯ ﮐﭽﮭ ﮐﺎم ﻧﮩﯿﮟ ﮐﯿﺎ ۔ )c( 
 اس ﻧﮯ ﮐﻮں ﮐﺴﺮ ﻧﮩﯿﮟ اﮢﮭﺎ رﮐﮭﯽ ۔ )d( 
  ﮐﺎم ﭘﮍھﺎﻧﺎ ﮨﮯاﺳﺘﺎدﮐﺎ ﺳﻮال۔ 
  اﺳﺘﺎد ﮐﺎ ﮐﺎم ﺗﻮﭘﮍھﺎﻧﺎ ﺗﮭﺎ )a( 
  اﺳﺘﺎد ﮐﯿﺎ ﭘﮍھﺎﺗﺎ ﮨﮯ )b( 
 ﮐﯿﺎ اﺳﺘﺎد ﭘﮍھﺎﺗﺎ ﻧﮩﯿﮟ ۔ )c( 
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 (d) ۔ ﮯﮨ مﺎﮐ ﺎﮐ ﯽﮨ دﺎﺘﺳا ﺎﻧﺎھﮍﭘ 
5.9. FORMAL GRAMMAR (MORPHOLOGY & SYNTAX) 
It is an important tool of testing the structure of language. Questions on formal 
grammar are asked very frequently in various classes. These questions include 
singular and plural, gender formation, and other grammatical categories. Grammar 
specially syntax is the core of the language. 
5.9.1. Formation of the plural from the singular 
It plays an important role in measuring the knowledge of Urdu grammar which 
is important. It also covers the range of vocabulary learning.  
The following are questions about the formation of the plural from the 
singular, taken from the test papers for classes (VI, VII, and VIII) (2009-2012). 
لاﻮﺳ ۔ ﮯﯿﺌﮭﮑﻟ ﺪﺣاو ﮯﮐ ﻊﻤﺟ روا ﻊﻤﺟ ﮯﮐ ﺪﺣاو ﮯﮐ ظﺎﻔﻟا ﮯﮭﮑﻟ ﮯﭽﯿﻧ ۔ 
 ۱ تﺎﮑﯾﺮﺤﺗ ۔   ۳ءاﺮﻘﻓ ۔ 
 ۲ مدﺎﺧ ۔    ۴ﺐﮨاﺬﻣ ۔  
۔ لاﻮﺳ۔ ﮯﯿﺌﮭﮑﻟ ﻊﻤﺟ ﮯﻧ ظﺎﻔﻟا ﺪﺣاو ﻞﯾذ ہﺟرﺪﻨﻣ 
 (1) ﯽﺷﻮﺧ 
 (2) نﺎﮑﻣ 
 (3) ﺖﻗو 
 (4) ﺐﯾﺮﻏ 
 (5) بﺎﺘﮐ  
لاﻮﺳ  ۔۔ ﮯﺌﯿﮭﮑﻟ ﺪﺣاو ﮯﮐ ﻊﻤﺟ روا ﻊﻤﺟ ﮯﮐ ﺪﺣاو 
 (1) ہﻟﺎﻄﻣ 
 (2) ںﺎﯿﮣﯿﺳ  
 (3) فاﺮطا 
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 ورق )4( 
 ﻧﻘﺼﺎن )5( 
 hceepS fo traP .2.9.5
  .selpmaxe htiw hceeps fo strap tnereffid enifed ot deksa era stnedutS 
 .sessalc suoirav rof rammarg no snoitseuq eht era gniwollof ehT
 ﺗﺸﺒﯿہ ﮐﯽ ﺗﻌﺮﯾﻒ ﻟﮑﮭ ﮐﺮ ﻣﺜﺎل ﺑﯿﺎن ﮐﯿﺠﺌﮯ ۔   ۱ﺳﻮال۔
 ﺿﻤﯿﺮ ﯾﺎ ﻓﻌﻞ ﮐﯽ ﺗﻌﺮﯾﻒ ﻟﮑﮭﺌﯿﮯ ۔ ۲۔ ﺳﻮال
 اﺳﻢ ﯾﺎ ﺻﻔﺖ ﮐﯽ ﺗﻌﺮﯾﻒ ﻟﮑﮭﯿﺌﮯ اور ﻣﺜﺎﻟﯿﮟ ﺑﮭﯽ دﯾﺠﺌﮯ ۔ ۳۔ ﺳﻮال
 ﮐﺎ ﻧﺸﺎن ﻟﮕﺎﯾﺌﮯ ۔ )√( ﺟﻤﻠﻮں ﻣﯿﮟ آﺋﮯ ﺻﻔﺎت ﮐﯽ ﺗﺮﺗﯿﺐ ﭘﺮ ۴۔ ﺳﻮال
ﮨﮯ ۔ اس ﻣﯿﮟ اﺣﻤﺪا ﭼﮭﺎﻟﮍﮐﺎ ﮨﮯ ۔ ﺑﮍے ﻟﻮﮔﻮں ﺳﮯ ﺑﮭﯽ ﻧﯿﮏ ﺳﻠﻮک ﮐﺮ ﺗﺎ  ﺳﻮال:
  ﺻﻔﺎت ﮨﯿﮟ
 ﻟﻮﮔﻮں  ﻟﮍﮐﺎ،  اﭼﮭﺎ ،  )1( 
 ﻧﯿﮏ ﺳﻠﻮک  ﺑﮍے،  اﭼﮭﺎ ،  )2( 
  ﮐﺮﺗﺎﮨﮯ  ﺳﻠﻮک،  اﺣﻤﺪ ،  )3( 
 ﺑﮭﯽ  ﮨﮯ،  ﻟﮍﮐﺎ ،  )4( 
 ﻏﺮﯾﺐ ﺷﺨﺺ ﺣﺮﯾﺺ اور ﺟﺎﮨﻞ ﻋﺎﻟﻢ ﺳﮯ ﺑﮩﺘﺮ ﮨﮯ ۔اس ﻣﯿﮟ ﺻﻔﺎت ﮨﯿﮟ ۔ :ﺳﻮال
 ﺳﮯ  اور، ﺷﺨﺺ ،  )1( 
 ﺑﮩﺘﺮ  ﺟﺎﮨﻞ،  ھﺮﯾﺺ، ﻏﺮﯾﺐ،  )2( 
  ﮨﮯ  ﻋﺎﻟﻢ، ﺷﺨﺺ ،  )3( 
 اور  ﺳﮯ،  ﮨﮯ ،  )4( 
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SECTION 3 
5.10.  ANALYSIS OF QUESTIONS OF EXAMINATION PAPERS CONTENT 
OF PAPERS 
In this section analysis of content of test/examination questions is made to 
determine type of question and instructions on how to solve them have been 
considered. There are two sub-section 1 and 2. The thematic content of question is 
treated in section No.1. Whereas section No. 2. deals with linguistic contents of 
questions that are asked in tests/examinations.  
5.11. THEMATIC CONTENT 
 Thematic content of questions covers the study of the theme of the lesson. A 
lesson is built up on certain themes such as adventures, travels, stories etc. The 
questions about these themes are called content oriented question.  
The following type of content oriented questions are in the question papers for 
classes V, VI, VII and VIII.  
5.11.1. Main Idea Questions 
This type of questions are mostly found in the examination papers for classes 
V, VI, VII, VIII. Such type of questions are set with a view to seeking information 
about the central theme of the lesson taught in the class and which are included in the 
textbook, exercises. 
The following are some questions taken from classes (V- VIII) (2009-2012). 
 1 ۔  ﺰﯿﭼ ﺎﯿﮐ ﯽﺴﯾا ﮯﻧ ﻦﯾﮉﯾا؟ ﮯﮨ ﺪﻣآرﺎﮐ ﺖﮩﺑ ﮯﯿﻟ ﮯﮐ ںﻮﻟاو ﮯﻨھﮍﭘ ﻮﺟ ﯽﺋﺎﻨﺑ 
۲۔ ؟ ﺎﮩﮐ ﺎﯿﮐ ﮯﺳ ﮯﭽﺑ ﮯﻧﻮﻨﮕﺟ روا ؟ ﺎﮩﮐ ﺎﯿﮐ ﮯﺳ ںﻮﻨﮕﺟ ﮯﻧ ﮯﭽﺑ 
۳۔ ؟ ﺎﯾد ھﺪﻧﺎﺑ ںﺎﮩﮐ ﻮﮐ ےڑﻮﮭﮐ ﮯﻧ ﯽﻣدآ 
۴۔  ؟ ﮯﺋﻮﮨ اﺪﯿﭘ ںﺎﮩﮐ دازآ ﺎﻧﻻﻮﻣ 
۵۔ ؟ ﺎﮭﺗ ﻻاو ﮯﻨﮨر ﺎﮐ ںﺎﮩﮐ ٹاو ﺲﻤﺟ 
۶۔ ؟ ازاﻮﻧ ﮯﺳ ﺖﻟود ﺲﮐ ﻮﮐ نﻮﯿﺳﺎﺑ ﯽﻣدآ ﮯﻧ ترﺪﻗ 
۷۔ ﻮﻟ ؟ ﮯﮭﺗ ﮯﭽﺑ ﮯﻨﺘﮐ ﮯﮐ یﮍﻣ 
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 For this type of question the correct procedure should have been to give a 
paragraph in the question paper followed by a question about the main idea of the 
paragraph. In this way student may easily be reminded of the content of the lesson.  
5.11.2. Sequence Questions- 
Sequence questions measure the proper knowledge of the events in order of 
their occurrence. This type of questions are usually based on the textbook. Sequence 
questions are mostly asked in examination papers. For sequence questions the passage 
is essential but no passage is given in the question paper. The best method of asking 
the sequence question is to give a paragraph of about 200 words from the textbook or 
exercise book and then ask the questions based on it . This is the best way to easily 
test the students ability to read and understand what is stated in the written passage. 
The following are sequence questions taken from the examination papers for 
classes (V – VIII). 
۔لاﻮﺳ ؟ ﺎﯿﮐ دﺎﺠﯾا ﮯﻧ ﺲﮐ ہّﮑﺳ ﮯﻠﮩﭘ ﮯﺳ ﺐﺳ 
۔لاﻮﺳ ؟ ﺎﯾ ﻼﺑ ﮯﺴﮐ ﮯﯿﻟ ﮯﮐ ﮯﻨﯾد ﯽﮨاﻮﮔ ﮯﻧ ﯽﺿﺎﻗ 
۔لاﻮﺳ ﮐ ّﯽﻠﺑ ﯽ ﺎﮭﺗ ﺎﮭﮐر ﻦﮩﭘ سﺎﺒﻟ ﺎﯿﮐ ﮯﻧ ںﻮﮭﻧا ؟ ﮟﯿﮭﺗ ﯽﺋآ ترﺎﮭﺑ ﮯﺳ ںﺎﮩﮐ ہﻟﺎﺧ
؟ 
۔لاﻮﺳ  ﻢﯿﻠﻌﺗ ﺎﯿﮐ ﻮﮐ ںﻮﺗرﻮﻋ ہﻤطﺎﻓ ﯽﺑ ﯽﺑ؟ ﮟﯿﮭﺗ ﯽﺗﺮﮐ ﺎﯾد 
۔لاﻮﺳ ؟ ﮯﮨ ﺖﯿﺻﺎﺧ ﺎﯿﮐ ﯽﮐ ﺮﯿﺳ ﯽﮐ ںﻮﻟاﻮﻟﻮﮭﭘ 
۔لاﻮﺳ ؟ ﮯﮨ ﺮﭘ ںﺎﮩﮐ هﺎﮔ مارآ یﺮﺧآ ﯽﮐ ٰﯽﻠﻋ تﺮﻀﺣ 
 
5.11.3. Fill in the blank Questions- 
The Purpose of these type of questions is to assess the knowledge of the student about 
the lesson and the questions are also based on the text book. The following are some 
of the questions taken from test papers for classes (V – VIII). 
۱۔  ۔ ﮯﮨ ہﻧﻮﻤﻧ۔۔۔۔۔۔۔۔۔۔ ﮯﺌﻟ ﮯﮐ ۔۔۔۔۔۔۔۔۔۔ مﺎﻤﺗ ﯽﮐ ﺎﯿﻧد ﯽﮔﺪﻧز ﯽﮐ ہﻤطﺎﻓ ﯽﺑ ﯽﺑ 
 
 
87 
 ﮨﻤﺎرا ﻣﻠﮏ ۔۔۔۔۔۔۔۔۔۔۔۔ ﺗﮩﺬﯾﺐ ﮐﺎ ﻧﻤﻮﻧہ ﮨﮯ ۔  ۔۲
 ﮐﺎ ﺗﻌﻠﻖ ۔۔۔۔۔۔۔۔۔۔۔۔۔۔ ﮐﮯ ﺧﺎﻧﺪان ﺳﮯ ﺗﮭﺎ ۔ ﺑﯽ اﻣﺎں  ۔۳
 ﻧﭽﻮم ﺑﮭﯽ ۔۔۔۔۔۔۔۔۔۔۔۔۔۔ ﺧﺮﯾﺪ ﻧﺎ ﭼﺎﮨﺘﺎ ﺗﮭﺎ ۔  ۔۴
 ﺑﮩﺖ دﻧﻮں ﺗﮏ ﯾہ ﻟﻮگ ۔۔۔۔۔۔۔۔۔۔۔۔۔۔ ﺳﻔﺮ ﮐﺮ ﺗﮯ رﮨﮯ ۔  ۔۵
 رﺣﻤﺖ ﮔﮭﺮ ﮔﮭﺮ ﺟﺎ ﮐﺮ اﭘﻨﺎ ﯾہ ﻟﻮگ ۔۔۔۔۔۔۔۔۔۔۔۔۔۔ ﺳﻔﺮ ﮐﺮ ﺗﮯ رﮨﮯ ۔  ۔۶
  ﮐﺮ ﺗﺎ ﺗﮭﺎ ﮐﺎ ﺑﻠﯽ واﻟﮯ ﮐﺎ ﻧﺎم ۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔ وﺻﻮل  ۔۷
 راﺟہ رام ﻣﻮﮨﻦ راﺋﮯ اﯾﮏ ﺑﮍے ۔۔۔۔۔۔۔۔۔۔۔۔۔۔ ﭘﺴﻨﺪ ﺗﮭﮯ ۔  ۔۸
 
  -snoitseuQ yrammuS .4.11.5
 elba era stneduts level tahw otpu ssessa ot si snoitseuq fo sepyt eseht fo esoprup ehT
 ot elba si ehs / eh hcum woh dna gnidaer morf nossel eht fo emeht eht psarg ot
  ylreporp ti ebircsed
 .)IIIV ot V( sessalc rof srepap morf snoitseuq emos era gniwollof ehT
  ہﺻﻼﺧہ ذﯾﻞ ﻧﻈﻢ ﻣﯿﮟ ﺳﮯ ﮐﺴﯽ اﯾﮏ ﮐﺎ ﻣﻨﺪرﺟ Q
  ﺑﺎرش ﮐﺎ ﭘﮩﻼ ﻗﻄﺮه ۔ ۱
  ﭘﯿﺎم ﻋﻤﻞ ۔ ۲
 ﮐﮯ ﺳﺎﺗﮭ ﻟﮑﮭﺌﮯ ۔ ﻟﮯاﻧﻈﻢ ﮐﺎ ﺧﻼﺻہ ﺣﻮ  ﺳﻮال
  ﮨﻤﺎری ﺗﺎرﯾﺦ ۔ ۱
  اﺳﺒﺎق ﯾﺎ ﻧﻈﻤﻮں ﻣﯿﮟ ﺳﮯ ﮐﺴﯽ اﯾﮏ ﮐﺎ ﺧﻼﺻہ ﻟﮑﮭﯿﺌﮯ  ﺳﻮال
  ﯽ ﮐﺎ ﻣﻮﺳﻢﻣﺮﮔ ۔۱
 ﭘﺘﮭﺮ ﮐﺎ ﺳﻮپ ۔ ۲
  ﺑﮩﺎر ۔ ۳
  ﻓﻠﺴﻔﯽ ﮐﻮ ﮐﺮ ۔ ۴
 ﮐﺴﯽ اﯾﮏ ﻧﻈﻢ ﮐﺎ ﺧﻼﺻہ ﺣﻮاﻟﮯ ﮐﮯ ﺳﺎﺗﮭ ﻟﮑﮭﺌﮯ ۔ : ﺳﻮال
  ﻓﻠﺴﻄﯿﻨﯽ ﺑﭽﮯ ﮐﮯ ﻟﯿﮯ ﻟﻮری ۔ ۱
  ﯾہ ﮨﮯ ﻣﯿﺮا ﮨﻨﺪوﺳﺘﺎن ۔ ۲
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5.12. LINGUISTIC CONTENT 
Linguistic content of test questions is closely related to different aspects of 
language. It aims at assessing students knowledge about vocabulary, phrases, idioms, 
proverbs usages, grammar, sentence patterns, phonology, comprehension, meaning, 
orthography etc. Language proficiency tests must contain these also. Some examples 
are given from classes (V – VIII) test papers. 
5.12.1. Grammar and Composition 
The purpose of this type of question is to assess the students knowledge of 
grammar of language or structure of language, words and their proper usage and 
function in language.  
The following questions concerning grammar are given to classes (VI to VIII). 
۱ ﮯﺌﺠﯾد ﯽﮭﺑ ﮟﯿﻟﺎﺜﻣ روا ﮯﺌﮭﮑﻟ ﻒﯾﺮﻌﺗ ﯽﮐ ﻢﺳا  
۲ ۔ ﮯﺌﺠﯾد ﯽﮭﺑ ﮟﯿﻟﺎﺜﻣ روا ﻒﯾﺮﻌﺗ ﯽﮐ ﻞﻌﻓ ﺎﯾ ﻢﺳا 
۳ ۔ ﮯﺌﺠﯾد ﯽﮭﺑ ﮟﯿﻟﺎﺜﻣ روا ﮯﺌﮭﮑﻟ ﻒﯾﺮﻌﺗ ﯽﮐ ﺮﯿﻤﺿ ﺎﯾ ﻞﻌﻓ 
۴ ۔ ﮯﺌﯿﮭﮑﻟ ﻒﯾﺮﻌﺗ ﯽﮐ ﻞﻌﻓ ﺎﯾ ﺮﯿﻤﺿ 
۵ ۔ ﮯﺌﯿﮭﮑﻟ ﻒﯾﺮﻌﺗ ﯽﮐ ﻞﻌﻓ ﺎﯾ ﺖﻔﺻ 
۶ ﺗﺎﺳ ﮯﮐ ںﻮﻟﺎﺜﻣ ﻒﯾﺮﻌﺗ ﯽﮐ ود ﯽﺴﮐ ﮟﯿﻣ ﻞﻌﻓ روا ﺖﻔﺻ ،ﺮﯿﻤﺿ ﺮﯾﺮﺤﺗ ﮭ
ﮯﺌﺠﯿﮐ ۔ 
This type of procedure is not satisfactory because this method of asking 
question takes into account or relies on student’s remembering capacity rather than 
judging how much a student has understood. The proper procedure would have been 
to give the students different sentence and then ask them to find out the different 
grammatical categories such as noun adjective, verb etc.  
The student should write words in one column and their categories in another 
column and then he should be made to match these words with their categories. 
Another method would have been to give words to the student which belong to the 
noun categories and then he should be asked to write down its adjective form. There is 
another method in which a sentence is given to the student and he is asked to choose 
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the adjective, verb, noun to fit into  the sentence. In these questions four alternatives 
are given to students it is required to select or tick one of the correct alternatives. 
5.12.2. Testing lexical skill. 
This type of question is constructed to assess the student's knowledge of 
vocabulary and their ability to use vocabulary appropriately. Lexical ability of student 
is tested through antonyms and synonyms for examples. 
5.12.3. Word Meaning  
For testing the word meaning a number of words are given in the question 
paper and students answer the correct meaning of such words. 
Questions concerning word - meaning are as follows: 
لاﻮﺳ  :۔ ﮯﺌﮭﮑﻟ ﯽﻨﻌﻣ ﮯﮐ ﻞﯾذ ہﺟرﺪﻨﻣ 
 ۱  زاﺰﻋا 
 ۲  ﮯﺷ 
 ۳  رﻮﺷ 
 ۴ ﺲﮑﻋﺮﺑ 
5.12.4. Synonyms 
Synonyms are very much important to assess lexical skill. Questions are based on 
synonyms frequently used almost in every class. The following are the questions 
selected from the test papers for classes (V, VI, VII and VIII) 
: لاﻮﺳ ) ﺮﭘ ظﺎﻔﻟا فداﺮﺘﻣ ﺢﯿﺤﺻ ﮯﮐ طﺎﻔﻟا هﺪﯿﺸﮐ ﻂﺧ√۔ﮯﺌﯾﺎﮕﻟ نﺎﺸﻧ ﺎﮐ ( 
۱۔ ﮯﮨ فداﺮﺘﻣ ﺎﮐ جرﻮﺳ ﻆﻔﻟ 
 )۱ ( ﺮﻤﻗ  )۲( ﻢﺠﻧا  )۳( ﺲﻤﺷ  )۴( 
هرّﺎﯿﺳ 
۲۔ ﻧ ﮟﯿﮩﻧ زآوا ﯽﮐ سا ﮯﺳ ہﺟو ﯽﮐ فﻮﺧﮑ۔ﯽﮭﺗ ﯽﮨر ﻞ 
 )۱ ( ﻢﻠظ  )۲( ﮏﺷ  )۳( ﺮﺒﺟ   )۴( 
رڈ 
۳۔ داﺮﻣ ﮯﺳ رﺎﮕﻧ ہﻤﻐﻧ ۔ﮯﮨ 
 )۱ ( ﻻاو ﮯﻧﺎﻨﺳ ہﻤﻐﻧ  )۲( ﻻاو ﮯﻨﮭﮑﻟ ﺖﯿﮔ )۳(  ﮯﻧﺎﮔ ﺖﯿﮔ
ﻻاو )۴( ﻻاو ﮯﻧاﻮﮭﮑﻟ ﺖﯿﮔ 
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5.12.5. Antonyms 
Antonyms are very useful tool for assessing the lexical skill. Question based on 
antonyms are generally asked to measure the student's vocabulary are noted below by 
way of illustration: 
۔ ﮯﺌﮭﮑﻟ دﺎﻀﺘﻣ ﮯﮐ ظﺎﻔﻟا ﻞﯾذ ہﺟرﺪﻨﻣ ۔ لاﻮﺳ 
 )۱( ﯽﮔﺪﻧز  
 )۲( ند 
 )۳( ﺎﮐﮍﻟ 
 )۴( ﯽﺷﻮﺧ 
 )۵( ترﻮﺼﺑﻮﺧ  
 )۶( هﺎﯿﺳ 
 )۷( ﺎﭽﻧوا 
5.13. TESTING STRUCTURE OF LANGUAGE 
The aim of testing the structure of language is to judge the learner's ability to 
make the functional use of language in appropriate context. The knowledge of the 
structure of language is important to a student who is learning a language. Many tests 
are constructed which are used to measure the student's ability to use the structure of 
language in correct oral and written expressions.  
Some questions which illustrate the assessment of language at classes (VI – 
VIII) are as following.  
5.13.1. Sentence Completion:   
Sentence completion is a very important test to measure the learner’s ability to 
use the structure of the language.  
Such type of questions is frequently asked in question papers which require 
examinees to complete the sentence by filling the blank.  
لاﻮﺳ  :۔ ﮯﺌﯾﺮﮭﺑ ہﮕﺟ ﯽﻟﺎﺧ 
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 )۱( ۔ ﮯﮨر ﮯﺗ ﺮﮐ ﺮﻔﺳ ۔۔۔۔۔۔۔۔۔ گﻮﻟ ہﯾ ﮏﺗ ںﻮﻧد ﺖﮩﺑ  
)۲( ںﻮﮨ ۔۔۔۔۔۔۔۔۔۔۔۔ ﻞﮑﻟﺎﺑ ﺖﻗو سا ﮟﯿﻣ  
 )۳( ۔ ﺎﯿﮐ ہﻠﻤﺣ ﺮﭘ ںﻮﯾﺎﻤﮨ ﮯﻧ ۔۔۔۔۔۔۔۔۔۔۔۔۔ 
 )۴( ﺐﯾﺬﮩﺗ ۔۔۔۔۔۔۔۔۔۔۔ ﮏﻠﻣارﺎﻤﮨ ۔ ﮯﮨ ہﻧﻮﻤﻧ ﺎﮐ 
 )۵( ۔ ﯽﻟ ﺮﮐ رﺎﯿﺘﺧا ۔۔۔۔۔۔۔۔۔۔۔۔۔۔ ﺮﮐ ڑﻮﮭﭼ رﺎﺑ ﺮﮭﮔ ﮯﻧ ںﻮﮩﻧا 
 
5.13.2. Error Detection  ﺖﺧﺎﻨﺷ ﯽﮐ ںﻮﯿﻄﻠﻏ 
Error Detection is one of the methods of testing structure of language. In this 
type of test, a few sentences are given to the students who are asked to find out the 
errors in these sentences. 
The following are some questions involving error detection at the stage of 
class VII.  
لاﻮﺳ  :۔ ﮯﺌﮭﮑﻟ ﮯﮐ ﺮﮐ ﺖﺳرد ﻮﮐ ظﺎﻔﻟا ﻞﯾذ ہﺟرﺪﻨﻣ 
)۱( سﺎﺧ 
 )۲( قﻮﺳ 
 )۳( ﺐﯾﺮﮔ 
 )۴( قﻮﺳ 
 )۵( لود 
5.13.3. Transformation-  ﯽﻠﯾﺪﺒﺗ ﯽﮐ ںﻮﻠﻤﺟ 
Transformation tests are essential to measure the knowledge of the structure of 
language. In such questions students are asked to change one sentence into another 
form. The knowledge of grammar can be easily accessed through the questions on 
transformations.  
:لاﻮﺳ ﺢﯿﺤﺻ ) ﺮﭘ باﻮﺟ√:ﮯﺌﯾﺎﮕﻟ نﺎﺸﻧ ﺎﮐ ( 
)۱( ﮯﺌﯿﮐ مﺎﮐ ﺐﺳ  ﮯﻧ سا 
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)a( ۔ﮯﺌﯾد اوﺮﮐ مﺎﮐ ﺐﺳ ﮯﻧ سا 
)b( ۔ﺎٓﯾا ﮟﯿﮩﻧ لﺎﯿﺧ ﺎﮐ مﺎﮐ ﯽﺴﮐ ﻮﮐ سا 
)c( ۔ﺎﯿﮐ ﮟﯿﮩﻧ مﺎﮐ ﮭﭽﮐ ﮯﻧ سا 
)d( ۔ﯽﮭﮐر ﺎﮭﮢا ﮟﯿﮩﻧ ﺮﺴﮐ ﯽﺋﻮﮐ ﮯﻧ سا 
)۲( ﮯﮨ ﺎﻧﺎھﮍﭘ ﻮﺗ مﺎﮐ ﺎﮐ دﺎﺘﺳا: 
)a( ۔ﺎﮭﺗ ﺎﻧﺎھﮍﭘ ﻮﺗ مﺎﮐ ﺎﮐد ﺎﺘﺳا 
)b( ۔ﮯﮨ ﺎﺘھﮍﭘ ﺎﯿﮐ دﺎﺘﺳا 
)c(  دﺎﺘﺳا ﺎﯿﮐ؟ﮟﯿﮩﻧ ﺎﺗﺎھﮍﭘ 
)d( ۔ﮯﮨ مﺎﮐ ﺎﮐ ﯽﮨ دﺎﺘﺳا ﺎﻧﺎھﮍﭘ 
5.14. FORMAL GRAMMAR 
Questions on formal Grammar include singular and plural, gender formation 
and many other grammatical items. This type of questions also tests the grammatical 
knowledge of the students.  
5.14.1. Formation of Plural from Singular. 
This is most essential to test the knowledge of learners’ formation of plurals. 
This type of questions is frequently asked in the examination papers of classes (V to 
VIII), but it is more common in the test papers for classes (V-VI). 
 ﮯﮐ ظﺎﻔﻟا ﻞﯾذ ہﺟرﺪﻨﻣ ۔ لاﻮﺳ ﺪﺣاو/۔ ﮯﺌﮭﮑﻟ ﻊﻤﺟ 
)۱( ﯽﮐﮍﻟ  
 )۲( ﯽﺋاﺮﺑ  
 )۳( ﺎﮢﻮﮭﭼ 
 )۴( ﻞﮕﻨﺟ 
 )۵( تﺎﺑ 
 )۶( ﺮﯿﮔ هار 
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 )۷( ﺮﯾوﺎﺼﺗ 
 )۸( تﺎﻓآ 
 )۹( ﺐﯿﮐاﺮﺗ 
5.14.2. Gender Formation  
 Gender is an important grammatical category in Urdu structure. This type of 
tests requires students to change the word into its opposite gender. 
The following questions will illustrate the technique. 
 ﮯﮐ ﻞﯾذ ہﺟرﺪﻨﻣ :لاﻮﺳﺚﻨﺌﻣ ﺎﯾ ﺮﮐﺬﻣ ﮯﺌﯿﮭﮑﻟ 
۱۔ رﺪﻨﺑ 
۲۔ ﯽﮢﻮﻨﯿﭼ 
۳۔ ﺎﮐﮍﻟ 
۴۔ ترﻮﻋ 
5.15. TESTING FORMAL GRAMMAR. 
The questions on formal Grammar are asked to define different parts of speech 
with example. Formal grammar type questions are frequently asked in examination 
papers of classes (VI to VIII). 
The Following are the questions that illustrate this method. 
 ﻒﯾﺮﻌﺗ ﯽﮐ ﻢﺳا ۔ لاﻮﺳ۔ ﮯﺌﺠﯾد ﯽﮭﺑ ﮟﯿﻟﺎﺜﻣ روا ﮯﺌﮭﮑﻟ 
۔ ﮯﺌﮭﮑﻟ ﮯﮐ ﺮﮐ شﻼﺗ ﺖﻔﺻ روا ﻢﺳا ﮯﺳ ﮟﯿﻣ ﻞظﺎﻔﻟا ﻞﯾذ ہﺟرﺪﻨﻣ ۔ لاﻮﺳ 
 ﺖﺨﺳ سﺎﺒﻟ  ﮏﯾرﺎﺑ ﮟﯿﺑدرﻮﺧ 
۔ ﮭﺗﺎﺳ ﮯﮐ لﺎﺜﻣ ﻒﯾﺮﻌﺗ ﯽﮐ ود ﯽﺴﮐ ﮯﺳ ﻞﯾذ ہﺟرﺪﻨﻣ ۔ لاﻮﺳ 
  ﻢﺳا  ﺮﯿﻤﺿ ﻞﻌﻓ 
۔ ﮯﺌﮭﮑﻟ لﺎﺜﻣ ﻊﻣ ﻒﯾﺮﻌﺗ ﯽﮐ ود ﯽﺴﮐ لاﻮﺳ 
  اﺪﻧ فﺮﺣ  رﺎﭼ فﺮﺣ  ﺮﯿﻤﺿ  
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5.16. WRITING AND COMPOSITION   ﺎﺸﻧا روا ﺮﯾﺮﺤﺗ٫  
Writing and composition are an essential part of language teaching and testing. 
These type of questions test the students knowledge of communicating through 
writing and also of organizing the writing in a logical and appropriate context or 
sequence, These questions cover testing of spellings, idioms and proverb, preise 
writing, text organization and letter writing and composition, Idioms and Proverb. 
Idioms and proverbs are also an important part of testing of language. Such 
type of questions ask students to write the meaning of idioms and use them in their 
own sentences.  
The following are the questions that aim to test the knowledge at the classes V 
- VIII 
۔ ﮯﺌﮭﮑﻟ ﯽﻨﻌﻣ ﮯﮐ ںوروﺎﺤﻣ ﭻﻧﺎﭘ فﺮﺻ ۔ لاﻮﺳ 
)۱( ﺎﻧﺮھد نﺎﺴﺣا 
 )۲( ﺎﻧآ ہﻧ ﮭﺗﺎﮨ  
 )۳( ﺎﻧ ﺮﮐ لﻮﺻو ماد  
 )۴( ﺎﻧرﺎﻣ ﻖﺣ  
 )۵( ﺎﻧﺮﮭﭘ ارﺎﻣارﺎﻣ  
 )۶( ﺎﻧﺮﮐ مﺎﻤﺗ مﺎﮐ 
 )۷( ﺎﻧ ﻮﮨ ﺲﺑ ﮯﺑ  
۔ ﮯﺌﺠﯿﮐ لﺎﻤﻌﺘﺳا ﮟﯿﻣ ںﻮﻠﻤﺟ ﻮﮐ ںوروﺎﺤﻣ ۔ لاﻮﺳ 
 )۱(  ﺮﺒﺟراﺪﺒﺘﺳاو 
 )۲( ہﻣﺎﻧ ﺢﻠﺻ  
 )۳( ﺖﻤﺴﻗﺪﺑ 
 )۴( ﺎﻧﻮﮨ رﻮﭼ ﺮﮐ ﮏﮭﺗ  
5.16.1. Preise writing   ترﺎﺒﻋ ِﺮﯾﺮﺤﺗ 
Preise writing is an important method of language testing. It assess the 
learner's knowledge of composition of the language and grammar. Here students are 
asked to write the meaning of the passage in their own words. 
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The following are questions which illustrate the method of testing through preise 
writing at classes V - VIII 
)۱(  ےﺮﺳود ہﭽﻧﺎﻨﭼ ۔ﺎﮭﺗ ﺎﺘﮨﺎﭼ ﺖﮩﺑ ﮯﺳا ﺮﺒﮐا ۔ﺎﮭﺗ ﻦﺗرﻮﻧ یرﺎﺑرد ﺎﮐ ﺮﺒﮐا ﻞﺑﺮﯿﺑ
 ﮯﯿﻟ ﮯﮐ ﮯﻧاﺮﮔ ﮯﺳ ںوﺮﻈﻧ ﯽﮐ ﺮﺒﮐا ﮯﺳا ۔ﺎﮕﻟ ﮯﻨﻠﺟ ﮯﺳ سا یرﺎﺑرد
 ںﻮﯾرﺎﺑرد ود ﮯﯿﻟ ﮯﮐ ﮯﻨﯾد ﺖﺴﮑﺷ ﻮﮐ ﻞﺑ ﺮﯿﺑ ہﺒﺗﺮﻣ ﮏﯾا ۔ﮯﮕﻟ ﮯﻧﺎﻨﺑ ﮯﺑﻮﺼﻨﻣ
 هﺪﻨﺋٓا ہﮐ ﺎﯾﺎﮭﮑﺳ ﻖﺒﺳ هو ﻮﮐ نا ﮯﻧ ﻞﺑ ﺮﯿﺑ ﺮﮕﻣ ۔ﯽﮐ ﺶﺷﻮﮐ ﮯﻧ سا ﮯﻧ ﯽﺴﮐ ﺮﮭﭘ
 نا ۔ﮯﮨ ﯽﺌﮔ ﯽﺋﺎﺘﺑ تﺎﺑ ﺎﯿﮐ ﮟﯿﻣ ترﺎﺒﻋ سا ۔ﯽﮐ ہﻧ ﺖﻤﮨ ﯽﮐ شزﺎﺳ فﻼﺧ ﮯﮐ
:ﮯﺌﯾﺎﺘﺑ ﺮﮐ ھﮍﭘ ﻮﮐ ںﻮﻠﻤﺟ 
)a(  ہﯾور ﺎﮐ هﺎﺷدﺎﺑ ﮭﺗﺎﺳ ﮯﮐ سا روا ﻞﺑ ﺮﯿﺑ 
)b( شزﺎﺳ فﻼﺧ ﮯﮐ ﻞﺑ ﺮﯿﺑ 
)c( شزﺎﺳ ںﻮﯾ رﺎﺑرد ﺎﮐ ﻞﺑ ﺮﯿﺑ 
)d( ﯽﺘﺳود ﯽﮐ هﺎﺷدﺎﺑ روا ﻞﺑ ﺮﯿﺑ 
5.16.2. Text Organization 
Text organization is one of most important methods of measuring students 
ability to organize their thoughts in the correct manner. In this type of assignment a 
few lines of poetry are given without any order and the candidate is asked to organize 
them syntactically and semantically in its original order like that of the poet. 
Sometimes, the students are asked to put certain words in proper order.  
The following are the questions that have been are asked in the test paper for  
VIII. It is illustrative of the techniques: 
) ﺮﭘ ﺮﺒﻤﻧ ﮯﮐ ﺐﯿﺗﺮﺗ ﺢﯿﺤﺻ ﯽﮐ ںﻮﻠﻤﺟ√۔ﮯﺌﯾﺎﮕﻟ نﺎﺸﻧ ﺎﮐ ( 
۱۔ ۔یداﻮﻨﮔ نﺎﺟ ﯽﻨﭘا ﻖﺣﺎﻧ ﮯﻧ سا ﮯﮐ ﺮﮐ ﯽﺸﮐ دﻮﺧ 
۲۔  ںﻮﯿﺳﻮﯾﺎﻣ ﯽﮐ سا ﻦﯾﺪﻟاو ﮯﺑوڈ ﮟﯿﻣ ﮯﺸﻧ ﮯﮐ ﺖﻟود ﯽﮨ ﮯﺘﮨر ﺖﻗو شﺎﮐ
۔ﮯﺗﺎﻣﺮﻓ رﻮﻏ ﺮﭘ 
۳۔ ۔ﺎﯿﮔ لاڈ ﮟﯿﻣ ےﺮﻄﺧ  ﯽﮭﺑ ﻮﮐ ﮯﭘﺎھﮍﺑ ﮯﮐ ﻦﯾﺪﻟاو روا 
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۴۔  ارﺎﺳ ﻮﺗ با ﻦﮑﯿﻟ۔ﺎﮭﺗ ﺎﯿﮔ ﻮﮨ ﻢﺘﺧ ﯽﮨ ﻞﯿﮭﮐ 
(ﻒﻟا) ۱ ۴ ۲ ۳ 
(ب) ۱ ۴ ۳ ۲ 
(ج) ۳ ۲ ۱ ۴ 
(د) ۱ ۴ ۳ ۲ 
5.16.3. Essay Writing and Composition  
Essay writing and composition is an important method to assess the student 
ability of writing and composition. The candidates are asked to write essay and 
composition such questions are frequently asked at the level of classes (V –VIII). 
The Following questions Provide a good example of essay and composition writing 
type questions. 
ﻮﻨﻋ ﮏﯾا ﮯﺳ ﮟﯿﻣ تﺎﻧاﻮﻨﻋ ﻞﯾذ ہﺟررﺪﻨﻣ۔ ﮯﺌﮭﮑﻟ نﻮﻤﻀﻣ ﺮﭘ ںا 
 )۱( یدازآ مﻮﯾ  
 )۲( ﺪﯿﻋ 
 )۳( ﻞﺤﻣ جﺎﺗ 
 )۴( ﺮﻔﺳ ﺎﮐ ﺪﻧﺎﭼ 
 )۵( راﻮﮩﺗ ےرﺎﻤﮨ  
 )۶( تدﺎﻋ یﺮﺑ ﭧﮭﺟ  
 )۷( لﻮﮑﺳا اﺮﯿﻣ 
 )۸( راﻮﮩﺗ ﯽﺋﻮﮐ 
 )۹( ے ﺪﺋﺎﻓ ﮯﮐ یﺮﯾ ﺮﺌﺑﻻ 
 )۱۰( ﻞﯿﮭﮐ هﺪﯾ ﺪﻨﺴﭘ 
 )۱۱( ﺖﯿﺼﺨﺷ هﺪﯾ ﺪﻨﺴﭘ  
5.16.4. Idioms and Proverb 
This type of questions are asked to gather the information about the students 
knowledge of various idioms and proverbs to determine whether they comprehend 
their meaning or not.. 
The following are some questions from test papers for classes (V to VIII) 
(2009-2012). 
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 ﻋﯿﺪ ﮐﺎ ﭼﺎﻧﺪ ﮨﻮ ﺟﺎﻧﺎ ﮐﺎ ﻣﻄﻠﺐ ﮨﮯ۔ (۱)
 ﻋﯿﺪ ﮐﺎ ﭼﺎﻧﺪ دﯾﮑﮭﻨﺎ )اﻟﻒ( 
 ﻋﯿﺪ ﮐﺎ ﭼﺎﻧﺪ ﺳﺐ ﮐﻮ اﭼﮭﺎ ﻟﮕﺘﺎ ﮨﮯ۔ )ب( 
 ﻋﯿﺪ ﮐﺎ ﭼﺎﻧﺪ ﺳﺎل ﺑﮭﺮ ﺑﻌﺪ ﻧﻈﺮ آﺗﺎ ﮨﮯ۔ )ج( 
 ﮐﺴﯽ دوﺳﺖ ﺳﮯ ﺑﮩﺖ دن ﺑﻌﺪ ﻣﻼﻗﺎت ﮨﻮ ﻧﺎ۔ )د( 
 دن ﻣﯿﮟ  ﺗﺎرے ﻧﻈﺮ آﻧﺎ ﮐﺎ ﻣﻄﻠﺐ ﮨﮯ: (۲)
 دﯾﮑﮭﻨﺎ۔ﺗﺎروں ﮐﯽ روﺷﻨﯽ ﻣﯿﮟ  )اﻟﻒ( 
 دن ﮐﮯ اﺟﺎﻟﮯ ﻣﯿﮟ آﻧﮑﮭﻮں ﮐﺎ ﭼﻨﺪ ھﯿﺎﻧﺎ۔ )ب( 
 ﺳﮑﺖ ﻣﺸﮑﻞ ﻣﯿﮟ ﭘﮍﻧﺎ۔ )ج( 
 دن ﻣﯿﮟ ﺗﺎروں ﮐﺎ دﯾﮑﮭﻨﺎ۔ )د( 
 
 ﻧﯿﭽﮯ دﯾﺌﮯ ﮔﺌﮯ ﻣﺤﺎوروں ﮐﻮ ﺟﻤﻠﻮں ﻣﯿﮟ اﺳﺘﻌﻤﺎل ﮐﯿﺠﺌﮯ ۔ﺳﻮال: 
  ﺗﮭﮏ ﮐﺮ ﭼﻮر ﮨﻮ ﻧﺎ (۳) ﺑﺪﻗﺴﻤﺖ (۲) ﺻﻠﺢ ﻧﺎﻣہ  (۱) 
 ﺟﻤﻠﻮں ﻣﯿﮟ اﺳﺘﻌﻤﺎل ﮐﯿﺠﺌﮯ ۔ﻣﻨﺪرﺟہ ذﯾﻞ اﻟﻔﺎظ وﻣﺤﺎورات ﮐﻮ اﭘﻨﮯ  ﺳﻮال :
  ﻧﻘﺶ ﮨﻮ ﺟﺎﻧﺎ (۴) ﺗﮩﯽ دﺳﺖ (۳) ﺳﮩﯽ ﭼﺮاﻧﺎ (۲)  ﺗﺮس آﻧﺎ (۱) 
 ﮐﻮ ﺟﻤﻠﻮں ﻣﯿﮟ اﺳﺘﻌﻤﺎل ﮐﯿﺠﺌﮯ ۔ دوﻣﺤﺎوروں ﻣﯿﮟ ﺳﮯ ﮐﺴﯽ ﺳﻮال: 
 ﺗﮭﮏ ﮐﺮ ﭼﻮر ﮨﻮ ﻧﺎ(۳) ﺑﮭﺎری ﭘﮍﻧﺎ(۲) ﻗﺪم اﮐﮭﺎڑﻧﺎ (۱) 
 ﻣﺤﺎورات ﮐﻮ ﺟﻤﻠﻮں ﻣﯿﮟ اﺳﺘﻌﻤﺎل ﮐﺮﯾﮟ ۔ ﺳﻮال: 
  ﺗﮭﺮ ﺗﮭﺮ ﮐﺎﭘﻨﺎ (۳) ﻋﻘﻞ ﻣﺎری ﺟﺎﻧﺎ  (۲)  ﻓﻨﺎ ﮨﻮﻧﺎ (۱) 
  ﻣﻨﺪرﺟہ ذﯾﻞ ﻣﺤﺎورات ﻣﯿﮟ ﺳﮯ ﺻﺮف دو ﮐﮯ ﺟﻤﻠﮯ ﺑﻨﺎ ﯾﺌﮯ ﺳﻮال: 
 دل ﺗﻮڑﻧﺎ(۳) ﻗﺴﻤﺖ ﺟﺎﮔﻨﺎ(۲)  زرﺧﯿﺰ(۱) 
 ﮐﺎ ﻧﺸﺎن ﻟﮕﺎﯾﺌﮯ ۔ )√( ﺻﺤﯿﺢ ﺟﻮاب ﭘﺮ ﺳﻮال:
۔ ﻟﻮﮔﻮں ﮐﺎ آج ﮐﻞ اﯾﺴﺎ ﺧﻮن ﺳﻔﯿﺪ ﮨﻮ ﮔﯿﺎ ﮨﮯ ﮐہ ﺟﺎﺋﺪاد ﮐﮯ ﻟﯿﮯ اﯾﮏ ﺑﮭﺎﺋﯽ ۱ 
 : ﮐﺮ ڈاﻟﺘﺎ ﮨﮯ ۔ اس ﺟﻤﻠﮯ ﻣﯿﮟ ﺧﻮن ﺳﻔﯿﺪ ﮨﻮﻧﮯ ﺳﮯ ﻣﺮاد ﮨﮯ اﭘﻨﯽ ﺑﮩﻦ ﺗﮏ ﮐﺎ ﺧﻮن
  اﻟﻒ( ﺧﻮن ﮐﺎ ﺑﺪل ﮐﺮ ﺳﻔﯿﺪ ﮨﻮ ﺟﺎ ﻧﺎ)
  ب( ﺧﻮن ﮐﺎ ﺑﺪن ﺳﮯ ﺧﺘﻢ ﮨﻮ ﺟﺎ ﻧﺎ)
  ج( ﺑﮩﺖ زﯾﺎده ﻧﮩﺖ ﮨﻮ ﺟﺎﻧﺎ ﮐہ ﺧﻮن ﮐﮯ دﺷﺘﻮں ﺗﮏ ﻓﺮاﻣﻮش ﮐﺮ دﯾﻨﺎ)
  د( ﺳﻔﯿﺪ ﺧﻮن ﮐﺎ رﻧﮓ ﺑﺪل ﺟﺎﻧﺎ)
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SECTION 4 
5.17. LIMITATIONS OF URDU PROFICIENCY TESTS 
Testing language proficiency is an uphill task.Language testers are confronted with 
many challenges and problems that Urdu proficiency tests involve. When we assess 
the worth of language proficiency tests we take into account the following points:  
a) Whether the test actually measures the language skills/ levels it purports to 
measure.  
b)  Whether the skills, levels that are measured actually add up to a measure of 
language proficiency. 
c) How the test measures the skills, levels it aims to measure. The limitations of 
Urdu proficiency tests are taken up in three subsections. In section 4. 1. 
Language skills/ elements not tested by the test are critically analyzed. And 
the techniques used for testing and lopsidedness of the language proficiency 
tests are discussed in 4.2. In the last section we assess the reliability and 
validity of language proficiency tests in Urdu for various classes in Aligarh. 
First and foremost the tests for language proficiency must contain maximum number 
of questions on the language aspects (Should have heavy amount of language content, 
whereas they comprise abundant questions relating to the theme of the lesson. 
Another drawback of the tests is their immense subjectivity. 
5.18. LANGUAGE SKILLS /ELEMENTS NOT TESTED BY THE TEST-  
Listening and speaking skills are not tested by the Present Proficiency tests. 
As far as listening comprehension and speaking are concerned, decidedly not much 
attention is paid to them in our schools. As comprehension and speaking are the skills 
which are informally mastered by the native speaker and the majority of the students 
covered under this study are native speakers of Urdu. Teachers, therefore, do not pay 
much attention to listening comprehension. Since a large number of students belong 
to the Urdu speaking community, this skill is taken for granted. It is assumed by the 
language teachers that most of the students have mastery over this skill because they 
speak Urdu as a native language.  
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As we know, listening comprehension is one of the four basic language skills 
which should be taught to the leaner because without having mastery over this skill 
one cannot be perfect in language. Comprehension means understanding, 
pronunciation, grammar, recognizing vocabulary and grasping meaning through 
listening.  
As a teacher of language one should construct exercises for practice of each of 
the aspects of listening. As listening comprehension is one of the important language 
skills, it needs special attention .Without having mastery over it one can not be 
considered to have learnt the language. More attention should be paid to this skill and 
some questions should also be asked at least at the initial level.  
Speaking skill is one of the four basic skills of language. Without having 
mastery over this skill one cannot claim to have the command of the language. 
Mastery of language speaking means, a person who speaks Urdu is likely to produce 
the characteristic Urdu speech sounds and sound patterns, both in isolation and in 
combination. He should use appropriate stress and intonation patterns, appropriate 
words and structure to express the intended meaning. He should also recall words and 
structures quickly and organize his thoughts and ideas in logical sequence and should 
adjust his speech to his audience, situation and subject matter. Lado (1960:240). 
Suggests that “Speaking ability is described as the ability to express oneself in life 
situation, or the ability to report acts or situations, in precise words, or the ability to 
converse or to express a sequence of ideas fluently. When we examine the present 
methods of Urdu language testing, we find that a language teacher does not pay much 
attention to this skill. The explanation behind this neglect is that since mostly students 
belong to Urdu speech community, they have already mastered this skill. However, it 
is well known fact that this skill is very important to learn a language. It is therefore, 
essential for language teachers to pay due attention to this skill. Different tests should 
be designed in order to test the students’ ability to speak the language with correct 
pronunciation. These tests will go a long way in improving the speaking ability of the 
learners/ despite the fact that they belong to Urdu speech community.  
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5.19.  APPLYING INEFFICIENT TECHNIQUES TO TEST AND THEIR 
LOPSIDEDNESS  
As we are aware the testing of Urdu language proficiency in schools still follows 
the traditional methods. Teachers/ examiners do not use modern methods of language 
testing. Most of the teachers are not even aware of the linguistic approaches to 
language (Proficiency) testing. Language tests remain largely content-oriented. 
Testers do not use modern techniques because they lack up to date knowledge of what 
to test and how to test. Tests instructions are not clear. As regards the techniques used 
for test language proficiency the following observations are made: 
a) Language tests are generally lopsided; they either cover too little or too much 
of some language skill and elements.   
b) When summary type questions are asked these are based on memory rather 
than their comprehension of lesson. The right procedure would be to give a 
paragraph and then ask the questions related to theme, idea and summary etc.  
c) Mostly the question papers are over loaded with subjective type questions in 
respect of both thematic and linguistic content.  
Examples:-  
Following are the questions asked in the examination papers of classes V-VIII 
from 2009-2011. 
Q.1 Give the central theme of the lesson “Garmi Ka Mausam”. ﻢﺳﻮﻣ ﺎﮐ ﯽﻣﺮﮔ 
Q.2 Write the central idea of the lesson “Dastigiri”  یﺮﯿﮕﺘﺳد  
Q.3 Write down the summary of the lesson “Parhne ka shauq”  قﻮﺷ ﺎﮐ ﮯﻨھﮍﭘ  
Q.4 Define noun and verb with suitable examples. 
Q.5 Write down the meaning of the following idioms and use them into your own 
sentence.  
a) /niga:hbadalna:/  b) /teori: carhana:/   
c) /halatGairhona:/  d) /phu:lnaphalna:/  
c) The linguistic content is generally asked directly.  
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For example:-  
Q.1 Define ‘noun’ with suitable examples. 
Q.2 Define ‘verb’ with suitable examples. 
Q.3 Define the following parts of speech with examples. 
 1. Noun  
 2. Verb 
 3. Pronoun  
 4. Adjective  
The objective type question of multiple choices, cloze test, matching type 
would have been a real test for the proficiency in grammar, vocabulary, and meaning. 
Writing is one of the four basic skills. It is the graphic representation of speech, what 
we speak can be represented in writing which involves the visual shapes of various 
kinds. Writing is based on the alphabetic system. These alphabets are the basic units 
of writing. Their identification and formation by hand involves writing. There are 
several types of writing systems. The Urdu language has evolved writing system 
which is based on the perso – Arabic script.  
1. Urdu writing system has certain characteristic features, e.g. – it is written from 
right to left contrary to the English and Hindi writing systems which are 
written from left to right.     
2. It is based on the shape similarity of graphemes and not on the sound 
similarity of graphemes. In Urdu alphabets letters are arranged according to 
the similarity of shape, e.g. 
ب  پ ت ٹ ث ج چ        ح  خ 
    
3. The Urdu graphemes when occur initially, medially and finally as connectors, 
they change their shapes into allograph. 
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 Writing usually goes by the names of composition, composition means 
‘putting or arranging things in certain order. In other words, this skill involves 
the movement of hand in the formation of various alphabets and their 
combination. To test this skill, various tests are designed which test the 
candidates ability to communicate through writing and to organize such 
writings into a logical sequence that is appropriate for the communication.  
The coverage of this skill is not made properly by tests. Question designed to 
measure this skill are very limited in nature and they are useful only at primarily level. 
At a higher level attention should be paid to other aspects of writing and composition 
such as idioms and proverbs, letter writing and composition, precis writing etc.  
5.20. RELIABILITY AND VALIDITY OF THE TEST:-  
This aspect is related to the scoring procedure of the test questions. Most of 
the Urdu proficiency language tests are subjective and as a result scoring is not 
objective. So these tests lack reliability.  
RELIABILITY VALIDITY AND STANDARDIZATION:            
Validity refers to the extent to which an instrument measures what it is 
designed to measure (Brown, 1996, P. 231), while reliability refers to the consistency 
and accuracy of the measurement (Seliger & Shohamy, 1989) According to Wyckoff 
(1998:48) as cited in Abu Samak, 2006: 66). “A valid instrument measures what the 
researcher claims to measure; a reliable instrument measures the data in a consistent 
and accurate manner rather than randomly”.  
Standardization refers to the process of administering very carefully 
constructed tests to a large representative sample of examinees under standard 
conditions for establishing norms.  
Reliability refers to the accuracy of a measuring instrument; if a student is 
tested again and again the result or score must always be the same. If there is 
fluctuation in the score then we can say that test is not reliable. Reliability refers to 
the consistency of a test in measuring whatever it measures. In other words it yields 
the same result when administered to the same individuals on different occasions. 
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According to Paterno (1965: 378), “validity can only be obtained when we state 
clearly the objectives of teaching, break them down into the skills and abilities 
involved, and define them in separable elements: and then to measure each in 
situations which come as close as possible to the real circumstances in which they will 
be used, for instance, if listening comprehension is aimed at it must be tested in a 
variety of ways that approach the actual, normal use of language”. So validity means 
that a test should measure the same for which it has been devised. If it does, it is a 
valid test. If a test of pronunciation measures only pronunciation and nothing else, 
then it is a valid test of pronunciation.  
On the other hand reliable test gives the same results every time when it is 
used on the same individual, regardless of who is giving and marking it. As Paterno 
(1965;379) suggests that, “a test that lacks reliability is as useless as a thermometer 
that gives different readings when the temperature of the air was the same. A test is 
reliable if it always gives the same results under the same conditions”. He has further 
discussed the various causes of unreliability. Following are the possible causes of 
unreliability.  
1. Ambiguous questions.  
2. Questions which invite response of different kinds, and place too much stress 
on the qualitative judgment of the examiner.     
3. Questions are set in such a way that they enable the pupil to come to the 
correct results by a process of elimination.  
4. Questions usually cover only a small sample of the skills or knowledge 
therefore, there, they fall short of all requirements of good tests.  
Today Urdu language teachers emphasize the subjective type of questions 
which are mainly responsible for lack of reliability. These tests are highly subjective 
as a result they lack accuracy in their scoring.  
The present day conditions of Urdu language testing are so discouraging and 
unsatisfactory that they not only give rise to lack of reliability; validity but also 
standardization, scorability, economy and administer ability.    
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 Chapter – VI  
SUMMARY AND CONCLUSION 
Summary:  
This thesis examines language proficiency tests in Urdu because they are an 
important part of teaching and learning. They can have profound effects on the lives 
of students and ultimately on our own teaching. In fact the work attempts to cover a 
range of items on grammar, vocabulary, reading comprehension, aural comprehension 
and also sample of writing. This study also makes note of the fact that these tests are 
handed down without much regard for learners' prior experiences and background or 
for teaching methods and situations. It has been pointed out that various approaches to 
language assessment and the different techniques available for measurement of 
language ability can also be variably useful with respect to proficiency tests in Urdu. 
The present thesis underlines in no uncertain terms that we have responsibility not 
only to understand the nature of language testing but also to actively promote the 
responsible use of tests and the appropriate interpretation of test performance. 
Chapter 1, is introductory in nature and provides background of language 
testing in language proficiency in Urdu. Professional standards for teachers of 
languages. A brief comparison between first language acquisition(FLA)and second 
language acquisition(SLA).Important terms such as testing and Evaluation 
Assessment and Evaluation have been discussed with a view to emphasizing the 
purposes for which they are designed. It is pointed out that tests are important if they 
do not flout rules of reliability, validity. 
Chapter 2 , is theoretical frame work  of language testing, the designing of 
language tests, and scope of study.  Types of tests have been categorized in the light 
of their functions.    The chapter finally describes lopsidedness (drawbacks) of 
traditional language proficiency tests in Urdu vis-a-vis suggestion for improving upon 
the earlier tests. 
Chapter-3, deals with the interrelationship between language teaching, 
learning and language testing. This chapter highlights the role of testing in teaching 
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and in improving upon the quality of education in the schools and colleges at various 
levels. It is also emphasized here that awareness with linguistics framework and 
terminologies is essential for designing and preparing language tests.   
Chapter 4, the language proficiency tests are discussed at length. As a matter 
of fact the concept of language proficiency is rather complex. Varied definitions of 
language proficiency are provided. There is hardly any consensus upon what does it 
mean to be really proficient in a language. Language proficiency is measured in terms 
of receptive and expressive language skills in the areas of phonology, grammar, 
vocabulary and semantics as well as in some other fields such as reading, writing, 
speaking and listening.  Some published material and a few language proficiency tests 
in Urdu have also been analyzed to serve as a model for a good test. 
Chapter 5, Research methodology and analytical procedures are taken in this 
chapter. First section provides details of data collection and analysis of the data. We 
have analysed a vast amount of data comprising questions of classes (V-VIII), Urdu 
language test papers/Examination papers of five years are scrutinized to determine 
their efficiency with regard to various aspects of language testing. While in the next 
section of the chapter, an attempt is made to assess the test in regard to measurement 
of skills and elements. Section 3, presents an analysis of the thematic and linguistic 
content of the tests: this section also covers the test instructions and lopsidedness of 
the tests. The last section of the chapter deals with the limitations of Urdu language 
testing. 
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CONCLUSION 
Lastly we draw conclusion from our discussion and findings. The work is 
limited in scope for it takes into account only some language text book exercises, test 
papers/examination papers of classes (V-VIII) for the purpose of analysis with a view 
to determining the exact state of language proficiency testing in Urdu. 
On closer examination of language exercises, test papers / Examination papers 
it is revealed that these papers are generally constructed by unskilled/ untrained 
teachers so they fail to meet the basic requirements of a good test. As a result tests   
are predominantly   content-oriented   rather than being   linguistically oriented. Such 
tests cannot assist in providing a reliable, authentic assessment of linguistic abilities 
we wish to measure. Therefore it is suggested that test developers should be 
impressed upon that have responsibility not only to understand the nature of tests but 
also to actively promote the responsible use of the tests for the interpretation of test 
performance. In conclusion we are led to say that modern technology which has 
hardly been used for designing language proficiency tests in Urdu can certainly assist 
us in providing reliable authentic and practical assessment of language abilities. 
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